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MOJAEJIN 1 OPTAHU3AIIMOHE OCOBUHE NTPO®ECHOHAJIHE
OBYKE BACIIMTAYA Y IIOJEAUHUM 3EM/bAMA
EBPOIICKE YHUJE 1Y YKPAJUHH

Hamanuja Memnux
Hanuonanau Ba3nyXxorioBHN YyHHBep3uTeT, Kujes, Ykpajuna

Hamanuja buojyx
Hanuonanuu yausepsuteT y XMeJbHUIKOM, XMEJbHUIKH, YKpajuHa

Anopuj Kanencku
HHCTUTYT 3a cTpydHO 00pa3oBame n 00yky Hammonanae akajgemuje
TeJaroImKnX Hayka Ykpajune, Kujes, Ykpajuna

Bopuc Maxcumuyx”
JpxaBHU nenaromky yausep3uter Muxajna Konjyounckor y Bununim,
Bunwiia, Ykpajuna

Hamanuja baxmam
Hanuonanuu yausepsutet MBana Orujenka y Kamjaneu-Iloguickom,
Kawmjanen-Ilogunckn, Ykpajuna

Onena Mamsujenxo
Hannonanau nemaromku yHuBep3uteT Muxajna J[paromanosa,
Kwujes, Ykpajuna

Temjana Mameujuyx, Banepuj Conosjes
JpxxaBHu yHUBEp3uTeT pU3nuKe Kynrype y JlaBoBy, JlaBoB, Ykpajuna

Haouja I'onyo
HpxaBHu negaromku yausep3uteT [lana Tuunne y Ymamy,
Ymam, YkpajuHa

HUpuna Maxcumuyx
JdpxaBHu yHUBEp3UTET Y Mapujynossy, Mapujymnoss, YKpajuHa
KooneparuBau nnctutyT y Bununu, Bununa, Ykpajuna

Ancmpaxm. Ha 0OCHOBY pa3IHUNTHX TEOPHjCKUX Haja3a ypaleHe Cy KoMImapaTuBHE
aHanuze. [{nib ucTpaxkuBama jecte Ja ce yKaxke Ha TEOPHjCKe, METOOJIOUIKE U JH-
JMAKTHUYKE PUHIUIIC CTPYYHOT yCaBpIlaBarmba MPEIIKOICKUX BacuTaya y KOHTEKC-
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Ty COLMONOJIMTUYKHX, EKOHOMCKHX, COLIMOKYJITYPHHX M MEJaroIKUX O/IpeHUIA Y
rojennHNM 3eMJbama EBporicke yHHje, kKako Ou ce onpaBaaie MoryhHoctu yBohema
WHOBATHBHOI' €BPOICKOI MCKYCTBA y CTPYYHO yCaBpIIaBame MPEIIIKOICKUX Bac-
nuTaya y YKpajuHU ¥ APYTHM 3eMJbaMma. PasmarpaHu cy pe3yiaTaTd KoMIapaThB-
HUX UCTPaKUBarba O CTPYYHOM yCaBpLIaBarby MPEALNIKOJICKUX BaCUTaya y HEKUM
3emJbaMa EBporicke yHuje; neMHUCAHU CY MOJICTH; HaBeJCHE CY Celn(PUIHOCTH
OpraHu3alMoOHe M IEJarouKke MOojApIIKEe CTPYYHOM yCaBplIaBamwy MPEIIIKOICKHX
BacnuTaya y IojeMHUM 3eMJbaMa EBporicke yHMje; mpoydaBaH je yTHIa] eBpOI-
CKUX MHTETPallMOHKUX Mpolieca Ha MOJCPHH3AIIN]Y CTPYUYHOr ycaBplIaBamba Mpej-
LIKOJICKMX BaclUTa4ya y YKPajHHU U aHAJIU3UPAHU Cy CHCTEMHU CTPYYHOI ycaBplla-
Bama BaCcIHTaya y IMOjeANHNM 3eMJbamMa EBporicke yHUje U YKPajuHU; OIICAHH CY
NpaBLHU y IPUMEHN HHOBATUBHUX H/JI€]a EBPOIICKOT UCKYCTBA Yy CUCTEMY CTPY4HOT
oOpa3oBama y YKpajuHH.

Kyune peuy: mpeIIKoICKy BaCuTay, CTPYYHO yCaBpIIaBambe, EBPOIICKH IIPUCTYTI,
OpraHu3alMoHa IMe/IarolKa MOIPIIKa, EBPOIICKO HCKYCTBO.

YBO/J

[Ipomene kpajem 20. u moyeTkoM 21. Beka, HHTETpaIfja CBETCKE EKOHOMH]E,
aKTUBHO Mel)yHapoHO MapTHEPCTBO U capajiiba, TPSHIOBH Y pa3Bojy HayKe,
o0pa3oBama U KyJITYpe JOBEIH Cy 0 NPEUCIUTHBAKA CaapKaja U Mpole-
ca CTPYYHOI OCIOCcO0JbaBama MPEAIKOICKAX BaCIUTaYa, KaKo j¢ HABEIACHO
y MelhyHaponHoj crangap/Hoj Kiacudukanuju odpasoBama (International
Standard Classification of Education — ISCED) koja je ycBojena na 36. re-
HepasiHoj KoHpepeHuju YHecka (2011). Y oBOM JOKYMEHTY je Y TpajauIHuo-
HaJIHY KJ1acupUKaIujy HUBoa 00pa3oBama IMpBU Iy T yBEIEH HOBH, Tj. HYITH
HHBO 00pa3oBama — MPEJIIIKOJICKO 00pa3oBame. EBporicka yHUja IpuMewyje
,»EBPOIICKY MOJIUTHKY ACTUICTBA . C TUM y BE3H je U HOBU E€BPOICKH TIPH-
cTyn npodecnoHaliHoj 00ylM BacmuTaua y KOHTEKCTY ,,CTpareruje 3a Iie-
n0xuBoTHO yuewe” (Children in Europe, 2008), BykypenitaHCcku H3BeIITa]
,2Vckopuurheme noTeHrjana: KOHCOIUalnja eBPOIICKOT TPOCTOPa BUCOKOT
oOpa3zoBama’” (2012), Mu4oHCcKa nexiapanuja ,,O0pa3oBame 2030: ka HHKITY-
3MBHOM M IIPaBHYHOM KBaJIUTCTHOM 00pa30Bamy U [EJI0KUBOTHOM yUCHY 3a
cge” (2015) utn.

YKpajuHCKO 00pa3oBame MMa 3HAYajHy TEOPHJCKY OCHOBY Yy 001acTH
IPEILIKOJICKE MeJaroruje U npaKkce Yujiu KOPSHU J0CEKY 10 CTape yKPajuH-
CKe Tpaluiije: 00pa3oBame U pas3Boj Jelle PaHOT U MPEAIIKOICKOT y3pacrta
(Ushynskyi, 1974), nenaroruja jpy6asHoctu (Ziaziun, 2000) u nexaroruja
cpua (Sukhomlynskyi, 1976, 1976b). I/IHTerpauMJa VYkpajune y rinobdanHe
U €BpOICKe 00pa3oBHE 06nacm HOJICTAKJIA je eIyKaTope Jia MoCcTaBe HOBE
[1JbEBE Be3aHe 3a MOTPeOy 3a TEOPHjCKUM pa3yMeBambeM TPEHIOBA Y MPO-
(becuoHaIHO] OOYIIM MPEAIIKOJICKUX BacluTaua Ha jApxkaBHoM HuBoy (Ha-
[MOHAJIHU TIporpam ,,Jlena y Ykpajuuu” (1996), Harmonanna crpareruja 3a
pasBoj oopaszoBama y Yrpajunu o1 2012, 1o 2021. (2012), ykpajuHCKH 3aKOHH
,»O 3amtutu getumersa’ (2001), ,,0 npenmkonckoM odpazosamy” (2001), ,,0
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BHCOKOM o0Opa3oBamy” (2014), ,,O obpazoBamwy” (2002) yuju je 1usb aa 00e3-
Oelle KBAJIMTETHY CTPY4YHY OOYKY 3a MPEAIIKOJICKE BacUTaye KOjU TEkKe
KPEaTUBHO] caMopeasu3aliyju, JINYHOM U Tpodecnonannom pa3sojy (Halaid-
iuk et al., 2018, Melnyk, 2016; Maksymchuk, 2016a; 2016b; Maksymchuk et al.,
2018).

MopepHe npHucTyIie CTPYYHOM ycaBpllaBamwy OyAayhHX mpennkoacKux
BacmuTaya y KOHTEKCTY €BPOICKUX MHTErpaluja y CBOJUM HCTpaKHBambU-
Ma uctakau cy Yekan (Chekan, 2014), Xapsum (Havrysh, 2013), Kuguna
(Kidina, 2012), Jlynenko (Lutsenko, 2012), [Tormmancka (Ponimanska, 2015),
CrenanoBa (Stepanova, 2011), 3axoponuuja (Zahorodnia, 2010), XXnanesuu
(Zdanevych, 2014).

Peanuzanuja HOBe cTpaTeruje mpodecHoHalHOT 00pa3oBama — Koja ce
yIJIaBHOM 3aCHHBA Ha MPUHIOUITY HEJIOKHUBOTHOI yUCHha — Yy ACIU KOjI/I Cce
OJIHOCH Ha CTPYYHO YCaBpIaBame MPEAIIKOJICKUX BaclKTaya, MOBe3aHa
je ca MpUMEHOM U pa3BOjeM MHOBATUBHHX EBPOINCKHX MCKYCTaBa BUCOKOK-
BaJIUTETHOI CTPYYHOI yCaBpllaBama BAaCIHUTaya, ca LMIMPEHEM aKaJeMCKe
MOOMJTHOCTH CTyJICHATa U eIyKaTopa, HHTErPallijoM y TII00aTHO TPKUIITE
00pa30BHUX ycClyTa, Kao U ca pa3BojeM MeljyHaponHe capajmbe y pyH1aMeH-
TaJHUM U NPUMEHEHUM UCTpakuBamwuma. [Ipakca cTpydHor ycaBpliliaBamba
MPEALIKOJICKUX BaCIUTa4Ya y HeKMM eBporckuM 3embama (Hemauka, @pan-
nycka, Benuka bputanuja) y oBoM TpeHyTKY je ooehaBajyha u Beoma 3Hauaj-
Ha. [IpoyuaBame HCKycTaBa OBUX 3eMajba je PEJICBAHTHO 3aTO IITO Cy OHE
npu3HaTe Kao Bojehe U BUCOKO pa3BUjeHE 3eMJbe, Y KOjJUMa IMOCTOjU OIIIITE
npuxBaheHa TpaauLyjaMa U KBaJTMTETHH TIOKA3aTeIbH Y JIOMEHY oOpa3oBama
HacTaBHHKa. CTynHja O HICKYCTBHMA 3eMajba EBpOHCKe yHHje, YKJbYUEHUX y
KOMIIApaTUBHY TENarouiKy aHaju3y, OTKpPUBa y3ajaMHH YTHIIA] HAI[MOHAJI-
HUX M €BPOICKHX 00pa30BHUX Mpoleca u ynyhyje Ha BakHEe TapaMeTpe 3a
npuiarohaBame YKpajuHCKe Ap)KaBHE 00pa30BHE TIOJIUTHKE.

W3zy3eTaH Hay4yHU JOMPUHOC UMajy KOMILIEKCHE KOMIIapaTHBHE CTYAM]e
0 o0pa3oBary HacTaBHUKa y EBpOITH Koje U3 CTPYYHOT yIJia IPUCTYIajy caB-
PEMEHOM CHUCTEMY CTPYUYHOI yCaBpllaBama IMPEIIIKOICKUX BacnuTada y He-
Maukoj (Sulyma, 2012, 2015), TeoprjcKUM U METOAOJIOUIKUM TPUHIUITUMA
npodecruoHaiHe 00yKe MPEIIIKOJICKUX BaCIHUTa4ya y €BPOICKHM 3eMJbama
(Oliinyk, 2016), crpyuyHOM ycaBplaBamy HacTaBHHKa y EBporckoj yHUju
(Pukhovska, 1997), pa3Bojy MOCTIMILIOMCKOT O0pa3oBama HaCTaBHUKA Y
3emsbama EBporicke yHuje (Synenko, 2002). KpucTornuykoBo UCTpaKUBambe
(Krystopchuk, 2013) 3acinyxyje moceOHy maxkmy, jep npeacTaBiba pparMeH-
TapHy aHAJIU3y CTPYYHOI yCaBpllaBawa NPEJUIKOJIICKUX Bacnurada y He-
Maukoj, @pannyckoj u Benukoj bpuranuju.

VkpajuHCKa TeAaroiika HCTpaKuBamba O OOpa30BHUM CHCTEMHMa Y
CTpaHUM 3eMJbaMa JIOKa3yjy Jla YKPajUHCKO] MeJaroruju HeJI0CTaje XOJIHC-
THUYKa, CUCTeMAaTcKa, pyHIaMEeHTaIHa CTY/IMja KOja ce TUYE TEOpHje U MpakK-
Ce CTPYYHOT ycaBplliaBama MPEAIKOICKAX BacuTaya y 3eMibama EBporicke
yHUje nMajyhu y BUAY pa3InuuTe COIIMONEAATOLIKE YCIOBE, KA0 U Pa3JInYUTe
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HUBOE 00pa30oBamba y KOHTEKCTY MPAKTHUYHE BPEAHOCTH U CBPCUCXOTHOCTH
kopuithema nHOBaTUBHUX Hjeja. [IpoydyaBame JOKyMEHTAPHUX H IICHXOIIe-
JaroIIKMX U3BOpa 3aKJbyuyje yKaszyje Ha To Ja BehuHa cTpaHuX CTpydmhaKa
OINpPAaBIaHO MHUIIe O NPoOIeMHMa CTPYYHOI ycaBpllaBarmba MPEIIIKOICKIX
BacmnuTaya y 3emJbama EBporicke yuwuje. [IpoGiemom cTpydHOr ycappiia-
Bamba MPEAIIKOJICKMX BaclUTa4ya y HEKUM 3eMibama EBporicke yHuje OaBuiu
cy ce Hayununu u3 Hemauke (Bauer et al., 2012; Kotthoff & Denk, 2007;
Terhart, 2003), ®pannycke (Dajez, 1994; Bernard, 2015; Fraisse, 2010; Kyvik
et al., 2009) u nayununu u3 Benuke bpuranuje (Barton, 2003; Furlong, 2005;
Terhart, 2003; Whitty et al., 1997). [locebHy naxmwy Tpebano OM MOCBETH-
tu pagosuma (Caena, 2011; Cameron & Moss, 2007; Moss, 2008; Neuman,
2005; Oberhuemer, 2011; Ostinelli, 2009, Wagenaar u Gonzalez, 2003) xoju
npykajy cBeoOyXBaTHE TOrje/e Ha MpodeCHoHaTHY 00yKY MPEAIIKOJICKHX
Bacnuraya y Espomnu.
HeomnxomHo je aHamu3upaTH U MPOBEPUTH KOJIUKO Cy KOHIETITH CTPYU-
HOT' ycaBplllaBama MPEAIIKOJICKUX BacmuTada yckiaheHu ca MpUHIUIUMA
YKPajHHCKE U eBPOIICKe Teaaroruje. Tpeba HanoMeHYyTH Jia eBPOIICKa TICUXO-
nearouka JuTeparypa pasmMarpa KOHIENT 00yKe MPEIIIKOJICKIX BacluTa-
4ya Kao MeJaroniKy akTUBHOCT uMajyhu y Buy JiBa acrekTa: npodecuoHal-
Hy 00yKYy MPEIIIKOJICKIX BacluTaya U CTPYYHO MPEAIIKOICKO 00pa3oBambe.
HeomnxoaHo je pasznukoBatu cienehe mojMoBe: npogecuonainu i CmpyyHu,
OJTHOCHO obpa3zosarpe 1 0Oyka. CTora je BeoMa BaXKHO Jia C€ MPUITUKOM Ofl-
pebuBama KoHIENITA npodecuonante 0oOyke nPeoUKoOICKUX 8ACNUMaya Ha-
BOJI€ IPELU3HU TEPMUHU.
[ocToje nBa KOHLIENTYaHA IPUCTYTIA BbUXOBOM TyMauewy:
* mpema auepeHIrjaTHOM TPUCTYILY, OBE TOjMOBE KapaKTepHILe
Pa3IUYMTO XHUjepapXujcKo TyMaueme — mpodecHja je kareropuja
KOja MMa BHIIIH CTATyC Of CTPYKOBHOTI 3aHUMama; CBe mpodecuje cy
yIJIaBHOM MpOo(deCHOHaTHE aKTHBHOCTH, aJlil HUCY CBE aKTUBHOCTH
npodecuje (Slagstad, 2008);
*  TpeMa CHHOHUMHOM IPHUCTYIY, OJMOBH cmpyKa U npogecuja Ty-
Maue ce Ka0 CHHOHUMH, a TIOJMOBH CHIpYUHA 0OVKe U Npoghecuona-
Ha 0bOyKa Cy TSPMHUHOJIOIIKU CYIIPOTHU JePUHUIIUJU 00pA308ard Y
KOHTEKCTY OMIUITET 00pa3oBama.

[IpBa nedunuIIMja ce OMHOCH Ha MPOOJIEMe y TPOPECHOHATHOM 00pa30Bamy
o HuBomMa. Kama je ped o pa3Bojy Cpeamer OMIITer U CTPyIHOT o0pa3o-
Bama, MOJMOBH cmpyka U npogecuja cy cuHonnmu (Young & Raffe, 1998).

C 003upoM Ha YHMIEHHILY Jla OBa CTyAMja CBEOOYXBAaTHO aHAJIM3MPA
npodecroHalHy 00yKy MPEIIIKOJICKUX BacluTaya y MOjeIMHUM 3eMJbamMa
EBporicke yHHje Ha puMepy pa3IMuUTHX MHCTUTYIHja (yCTaHOBA 3a MPO-
(ecronanHo 00pa3oBame), KOPUCHO je MIPUMEHUTH MPBU JAU(EpECHIINjaTHH
MPHUCTYI U KOPUCTUTU TEPMUH npogecuonaiia ooyka.
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3a 0BO HCTpakuBame je Takohe OMTHO pa3jaCHHUTH KOHTEKCTYaJHH
cajpkaj mojMa IMPeANIKoJICKOT BacnuTava. [IpemMa AnaMCOBOM MUIILBbEHY
(Adams, 2008), mocToje paznuuure AeUHUILIK]E KOje ce oJHOCe Ha mpode-
CHjy TojeairHala Kojy 00aBibajy y MPEIIIKOJICKOM 00pa30Baky U TEPMUHU
Bapupajy y 3aBUCHOCTH O]l 3eMJbE y KOjOj Cy 3allOCJICHHU, BPCTE yCliyra Koje
npyxajy, kKBaiudukanyja Koje moceayjy u QyHKIHja Kojy 00aBibajy U yuje
ce npodecroHaTHe KapaKTepUCTUKE Tymaye Ha pa3jiMuUTe HAauMHE: Ha-
CTaBHUIH, ACUCTCHTH HAaCTaBHUKA, CAYKATOPHU WUJIK MPUBATHU HACTABHUIIHU.
Ob6epxumep, Bogehn HCTpakMBad U CTPYUHAK y OKBUPY MpojekTa ,,CHCTEMH
paHor oOpa3oBama y EBponu u npodecrnonanusaiuja y EBponu’ u3 nepuosa
2006-2009, yjenuHuno je CBe HaBEICHE TEPMUHE M0/ 3ajeIHUYKUM Ha3UBOM
npaxkmuyap (MpopeCUOHAIIH, CaAalIHBU TPEALUIKOICKN BACIIUTAYN) U KOPUC-
THO T'a 1a 03HAYH M MYIIKapIIe U )KEeHE KOJU Pajie y EBPOIICKOM CUCTEMY TMpe/I-
LIKOJICKOT 00pa3oBama, MTO YKIbyUyje HHCTUTYIIHOHATHE ((opMaliHe) 1 He-
MHCTUTYLHOHAIHE (HehopMaliHe, TOPOAMYHE) KOMIIOHEHTE CUCTEMa Tpe/l-
mkoJickor oopasoBama (Oberhiimer, Schreyer & Neuman, 2010). O6epxumep
(2010) cmarpa na je ynorpeba TakBUX TEpMHUHA MMOBe3aHa ca ojpehuBamem
LIMPOKOT CHEKTpa npodecrja y MpeaIKOICKOM 00pa30Bamy U CTOra Cy OHH
MPUJINYHO YOIIITEHHU y €BPOIICKO] TIEJaromIKoj TEOpHju. Y KOHTEKCTY Haller
UCTPaXKMBamba, KJBYYHO je KOPUCTUTH TEPMUH NPEOUKOICKU 8ACRUMAY, jeP
TEPMUH NPOPDECUOHATHU 6ACNUMAY HU]E Y KOPEJallUji ca YKPajUHCKUM CHUC-
TeMoM KJiacudukanuje npodecuja: ypenoda Ono0paBame KBaTUPUKAITMOHUX
KapakTepucTuka npodecuja (nosunuje) [lexaromror dakynrera y oopa3os-
HuM uHcturynujama (Pro zatverdzhennia kvalifikatsiinykh kharakterystyk
profesii, 2013; The Classifier of Professions, 2010).

Nmajyhu y Buy nate aHaiuse, CMaTpamo Jia je rmojaM cmpyyHo oopaso-
8arbe NPeOUKOICKUX 6ACNUMAYA CTPATEIIKH CIOKEH MYITH(YHKIIMOHATHA
Mpolec KOHTHHYHPAHOT TPO(GECHOHATHOT MeAarouIKor 00pa3oBama Koju ce
Oa3upa Ha 00pPa30BHOj MapaJUIrMH KOja je 3aCHOBaHA HAa KOMIIETEHI[MjaMa U
crora omoryhaBa pa3Boj CTpy4YHOCTH IOjeIMHAIIA KOJU CY TUPEKTHO YKJIbY-
YEeHU y 00JacT MPEAIIKOJICKOT BaCUTamkha U OpraHu3yjy oOpa3oBHE aKTHB-
HOCTH 3a Jielly of pohema 10 IMIKOJCKOr y3pacTa, Kao U OHHX T0jeJArHAIa
KOjU Cy CTEKJIM CTelleH 00pa3oBama koju he uM 00e30e1uTH 3BaHUYHO MTPaBO
na ce 0aBe TaKBMM aKTHBHOCTHMA Y Pa3JIMYUTHUM BpCTama MPEAIIKOICKUX
yCTaHOBA.

Ha ocHOBY pa3inuuTHUX TEOPUjCKUX Hala3a JTOOUjEeHUX KOMIIapaTHBHOM
MeJarOLIKOM aHAJIN30M, (POPMYJIHCaH je IMJb OBOT UCTPAKUBAHA: aHAJIN3H-
paTtu OTKpHje METOJUYKE MPUHIUIIC CTPYUYHOI ycaBplLIaBama MPeIIIKoIc-
KHX BacluTaya y KOHTEKCTY MOJIeNa U OPraHu3alMOHMX 0COOMHA CTPYUYHOT
ycaBplllaBamba MPEIIKOJICKAX BacluTaya y MojeAMHIM 3eMJbama EBporicke
yHHje Kako OM ce onpas/aie MOryhHOCTH TpUMeHe HHOBATHBHOT €BPOIICKOT
HCKYCTBa y CTPYYHO] O0YIIH IIPEIIIKOJICKUX BaCUTaYa y CUCTEMY BHCOKOIII-
KOJICKOT 00pa3oBama y YKpajuHu U IPyTUM 3eMJbama.
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METOJIE

[IITo ce THYe METOMOIOMIKUX MPUCTYIIA TIPOOIEMY CTPYUHOT ycaBpilaBarmba
MPEIIIKOJICKUX BacmuTada y 3emMJbama EBpOICKe yHHUje, OBO HCTPaXKH-
Bamke OHOCHIIO Ce Ha cKyn Mel)ycOOHO MmoBe3aHUX rpylia IMPUCTYIA Koje je
nneHTudukoBana MespaIKOBa (2016), 0MHOCHO Ha OCHOBHE (IHjaJICKTHUKE,
CHUCTEMCKE M MHTETPAJIHE, CHCTEMCKE U UCTOPHjCKE, CHHEePTrHjCKe), Ha Tapa-
JIUTMaTtcKe (KyJTypHE, aKCHOJIONIKE, MapaJurMarcke U akMeoJIONIKe) U Ha
WHCTPyMEHTallHe TMpHCTyIe (yHnopeaHe, XepMeHeyTHUYKe, TapameTpHjcKe,
WHTEPBaHE, HApAaTHBHE W 3aCHOBaHE Ha Te3aypycy). Kao ocHoBHU je medu-
HHUCAaH HHCTPYMEHTAIHY MIPUCTYT y UACHTH(DUKAIIIH MOIeIa ¥ TTOCEOHOCTH
CTPYYHOT ycaBpIlIaBama MPEANIKOJICKUX BacluTadya y 3emibama EBporicke
VHH]E.

Kibyunu cnieniuaHU METOT HCTPAKHBAKA je KOMIapaTHBHA T1earol-
Ka aHaju3a, Koja MpeJcTaB/ba MHTETPUCAHHM CKYN HCTPRKHBAYKHUX ajaTa
KOJH UMajy 3a IHJb J1a HACHTHPUKY]Y 3ajeIHITIKO U PA3THIUTO y TIEAarolll-
KuM o0jekTuMa Koju ce mopeae (Stashevska, 2016). C 063upom 1a je onuc oBe
METO/Ie JCTUMHUYHO IMPEICTABILEH Y KOHTEKCTY MPUMEHE KOMITApaTHBHOT
MIpUCTYTIa, Tpebasto OM HATIOMEHYTH [1a j€ jeHO Of ACTOTBOPHHUX CPEICTaBa
KOMITapaTHBHE aHAJIN3e OMHAPHO nopeheme mim OmHapHa aHaIn3a, Koja OCH-
rypasa ,,yOOKO U JeTaJbHO mopeheme 00pa3oBHUX CHCTEMA ABE 3eMJbE KOje
rmoBe3yje mpodieMe obpa3oBarma ca MHUPOKUM HUCTOPHUjCKUM, KYIATYPHUM H
COITMOTIONTMTHYKUM KoHTekcToM (Wulfson & Malkov, 2003: 55). Byndcon
je maeHTudruKoBao aBa TUma OnHapHOT mopehema Ha cnexehn HaUYWH: IPBH
TUT — mopeljere HAIMOHATHUX M CTPAHHUX OMIITHUX OOpPa30BHHX CHCTEMA;
IpyTH T — nmopeheme 00pa3oBHUX cucTeMa ABe cTpaHe 3eMibe (Wulfson &
Malkov, 2003: 55).

KoMmrmapaTuBHO Iearomko HCTpakuBame je Hemoryhe 0e3 mpumeHe
Memooa 3a npoyuasare YUurbeHUuHoe Mamepujaid, OJHOCHO 0e3 mpoyda-
Bama NMPaBHUX JIOKYMEHATAa, Me/IaroliKe JOKyMEeHTaI1je, 00pa3oBHE H METO-
TIOJIOIIIKE JINTEPAType U CTATUCTUUKUX TofaTaka (Sokolova, 2014).

Nmajyhu y Bumy XomaMcoBy u3jaBy Ja OM HCTpakUBa4dd aHTaKOBAHU
y KOMITApaTHBHUM CTyAHjamMa Tpebaslo cCaMOCTAJIHO N1a pa3BHjajy METOIO-
norujy 3a mopeheme 00pa3oBHUX cHucTeMa pa3mumauTux 3emasba (Holmes,
1985), y HallleM HCTpaKUBaKy Cy Y3€TH y 003U HAYTHH IMPUCTYIIH y CKIIATY
ca ¢azama cripoBolema KoMIapaTuBHE CTYAH]E.

Mooenu u opeanuzayuone nocebHocmu cmpyyne 00yKe nPpeOUKoICKUX
sacnumaua y nojeouHum semmwama Eeponcke yHuje

VY EBponu nocroje 6pojHu Mozenn o0yKe HaCTaBHUKA: y MOjEAMHUM 3eMJba-
Ma (YHKIMOHHILE CaMO jelaH MOJIEN, JIOK JAPYT'H UMajy HEKOJIIMKO KOeT3UC-
tupajyhux mozena. CBaku Mozes MMa CBOje MPEIHOCTH U HEAOCTATKE, ajlH
1ozt oapel)eHnM OKOITHOCTHMA, OH MOJKE MMAaTH HU3 TPEITHOCTH Kao LITO, Ha
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npuMep, jenan edukacaH MoAeT 3aCHOBAH Ha MHTEPAMCIHUILUIMHAPHOM Ha-
CTaBHOM IIJIaHY U MPpOrpaMy UHTETPUILEC OMIITE U JUCHUIIJIMHAPHE IPESIME-
Te U yckialjyje akagieMcko 00pa30Bame U IPAKTUIHY OOYKY.

Cuctem 00pa3oBama HACTaBHHKA y OMJIO KOjOj 3eMJbH (YHKIIMOHHILIE
y OokBHpY oxpehenor mozaena (ox naruHcKor modulus — mepa, yzopak). Kon-
LEeNT Mojena 00pa3oBama OJIHOCH Ce Ha HAYMHE OPraHU30Bamba 00pa3oBarmba
KOjU c€ pa3Bujajy Ha OCHOBY JP)KaBHUX U jaBHUX MPHUCTYIA BUXOBOM (yH-
KuuoHucamwy. Kaja ce roBopu o creruduyHocTHMA OBOT KOHIIETTa, Tpeda
HAIMIOMEHYTH JIa j& MoOen 00pa306ara NEMATCKH TPUKa3 00pa3oBHE Mpakce,
yoniuTeHo uin ¢pparmentapro. [loctoje Tpu Tuna oOpa3oBHUX Mojena, OJl-
HOCHO JISCKPUIITHBHU (O/IpakaBa INIaBHH CAAPKaj, CTPYKTYPY, KJbyUHE elie-
MeHTe 00pa30BHE Mpakce), pyHKIHoHATHH (0gpa’kaBa CUCTEM O0pa3oBamba
U BEroBe Be3e ca IPYIITBEHHM OKPYXKEHEM) M MPOTHOCTHYKH (MOKa3zyje
TEOPHUJCKH yTEMEJbCHY TO3UIIN]y 00pa30BHE Mpakce) Mojesl. Mojien cTpyu-
HOT yCaBplliaBama Ce CMaTpa CI0KEHUM CUCTEMOM Mepa KOjH je OpraHusyje
U perynuuie apxasa. tberos nuss je na 060e30equ KBaIUTETHY U euKacHy
00yKy cTpyumaka y oapeheHoj odaactu kako 01 ce 00e30e10 BUCOK HUBO
npohecHOHaIHOT YYHUHKA.

dyHKITMOHKCAKE MoJIeNa MpodecroHaaHe 00yKe MPEIIIKOJICKUX Bac-
nuTava y nojequHuM 3emibama EBporicke yHuje 00e30ehyje mpexa yema-
HO8a 3a npoghecuonainy 0OyKy Ui yCTAaHOBA 32 00yKY: Mpeka 00pa30BHHUX
HWHCTUTYLIM]ja KOje MpysKajy OnuTe 00pa3zoBame HACTABHUKA U IPEICTPYU-
HO yCaBpIlIaBame MPEANIKOJICKUX BacmuTavya (HIp. ycTaHOBe 3a npodecu-
OHAJHO 00pa3oBame, CTPYUYHE LIKOJIE, HHCTUTYTH, aKaJeMuje, YHUBEP3H-
TeTH, PaKyITeTH, UEHTPH 32 CTPYUHO 00pa3oBame, ISHTPH 3a IPAKTUUHY
00yKYy UT]L.).

Ha ocnoBy Hana3a ucrpaxupama Kamepona u Moca (Cameron & Moss,
2007) Mo3ke ce 3aKJbYUYUTH J]a €BPOIICKE 3eMJbE YIIIABHOM CITPOBOJIE JIBA Pa3-
JIMYUTA MpUCTyIIa O6yHI/I MPCAMIKOJICKUX BaciuTadya: TCHCPUYIKHA NPUCTYII U
CHeLHUjaTUCTUYKH IPUCTYII. [ eHepUYKH MPUCTYTI MOAPa3yMeBa MOAYyYaBakbe
MPEIIIKOICKUX BacluTaya Ja IPUMEHY]y XOJIUCTUYKU MPUCTYI Y pajy ca
MPEAIIKOICKOM JICLIOM KOju mpurpeMa Oyayhe mpeamikosicke Bacnurade 3a
WHTEPAKTHUBHU HAYMH pajia, CUTYallMOHE U pelalujcke (OMXeBruopaHe) ac-
MIEKTE Pajia, a He MyKO M3BPILABakE CHCIUPUIHIX 3a/1aTaka (Kako cy nedu-
HUCaHU Y HACTABHOM Tporpamy). Bacriurauu koju cy o0y4eHH IpeMa OBOM
MPHUCTYNy OOMYHO Cy N00pO KBaJIM(UKOBAHH U MOT'Y PAJIUTH Y Pa3UIUTHM
WHCTUTYLIHjaMa (Ha IpUMep, BacnuTaun 3a paj ca mayuom jrerom (Certified
Early Years Teachers (CEYT) y Benukoj bputanujn).

[Ipema crienujaTMCTUYKOM HIIM alTEPHATHBHOM MOAENY, TU(epeHIu-
paHo je npodecruoHaHO 00pa3oBame MPEAIIKOICKUX BaCIHUTa4Ya, 0OJHOCHO
npodecroHanHa o0yka ¥ KBaau(pHUKaIlKje KOjU CY HAMCHCHH MPUIIPEMHU 32
pal ca pa3IMYUTUM y3pacHUM Trpynama jene y onpeheHum ycrtanoBama (Bp-
tuhu, jacnuiie uta.). Y nojeinHuM 3eMJbaMa EBpOIICKe YHH]E MPEIIIKOJICKH
BaCIHUTA4YU Y€CTO UMAjy aCUCTEHTE, YUjU Cy PO(ECUOHATIHU CTATyC U KOM-
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METeHIIMje HUXKH (2 Y HEKUM Cily4ajeBUMa 1 Hemajy ¢opmaliHe KBaanupuka-
LH]je YOIIIIITE).

Ha ocHOBy Hajna3a MCTpakMBama Koje je peajn3oBaja MeJbHUKOBa
(2016), nojenune 3eMJbe EBpoOIICKe yHU]jE MMajy HEKOJIUKO MOJiea 3a pode-
CHOHAJIHY 00yKY MPEIIIKOJICKMX BacluTaya, OMHOCHO y3aCTOITHE, mapaje-
HE U YKJIOIJbeHe (moceOHe, aTepHaTuBHe, TudepeHIupane) Moeie o0ykKe.

Y Hemaukoj ce mpo(ecHOHAIHO yCaBpIIaBamke MPEIIIKOJICKUX BaCIH-
Taya 3aCHMBA Ha y3aCTOITHOM MOJENy U MoJe/beHO y nBe (ase: mpsa dasa
(akameMcke cTyauje) pe3yJTupa mojiarambeM MPBOT JPXKABHOT UCIIHUTA; JAPY-
ra (asa noxpasymeBa npodecuonaliny mnpakcy (Hem. Vorbereitungsdienst,
Referendariat, Seminarzeit), koja o0yxBaTa craxxupame. O0e da3ze cy ycko
nose3ane, npaheHe u yckialeHe ca mpaBuiIuMa U 3aXTeBUMa PO ecHoHall-
HOT 00pa30Bara HACTABHUKA KOje n3/iaje MUHHCTapCTBO 00pa3oBama y CBa-
Koj caBe3HOj apxasu. [IpBa (a3a Tpaje HajmMame 32 HeJesbEe U CACTOJU Ce Y
OBJIaJIaBaky MPEIMETHMA OIIITE Mearoruje, MeTOI0JIOTH]E U TICUXOJIOTHje,
YHHBEP3UTETCKOI je KapaKkTepa W pe3yiaTHpa MoJlaramkbeM MPBOT AP)KaBHOT
ucnuta. Jpyra ¢asza ykipyuyje nenaromko cTpyqHo ycaBpuiaBame Oynyhnx
MPEAIIKOJICKUX BacIUTa4ya y 00pa30BHUM yCTaHOBaMa, Y KOjUMa MOCTEIECHO
yde Kako Jia OpraHu3yjy oOpa3oBHH IPOIEC Y IPYIH HA OCHOBY HMHCTPYK-
1Mja Koje UM Jlaje NCKycaH 1 KBaJln@uKkoBaH BacnuTad. OHa Tpaje HajMambe
18 Meceln HaKOH yera ce mosiaraxe Apyr Ap:kaBHU ucnuT. [lo 3aBpmeTky
MPBOT MJIM JAPYTOr IHKIIyca MpoheCHOHAIHOT ycaBpllaBawa Oyayhu npen-
LIKOJICKM BacluTauu 100Hjajy pa3iuuuTe AMILIOME Y KOjUMa je Ha3HaueHa
onaroeapajyha kBanudukanuja (Crerujagucta y MPeIIIKOJICKO] YCTAaHOBH,
CICIMjaJINCTa 32 MPEAIIKOICKO 00pa30Bamke, HACTABHUK CIICIHjaIHOT 00pa-
30Bama, CIEIMjATNCTa COLMjATHOT pajia, CTPYUYHhaK 3a JAPYLITBEHU Pa3Boj
JIe1e UT.).

YcBajameM HOBOT CUCTEMa ITPEAILKOJICKOT U OCHOBHOT 00pa3oBama 1991.
u 1992. roqune, ppaHIlyCKH MOIEI MPOPECHOHATHOT yCaBpIliaBarba 3a mpe/l-
IIKOJICKE BacIUTa4Ye U YYUTE/he OCHOBHHX IIIKOJIA TIOCTAO je MHTErPUCaH, a
TPEHYTHO Ce CIIPOBOJM Ha MeaaromkuM ¢akyinretnuma. Tpaje met roauHa,
TOKOM KOjUX Oyayhu MpeAlIKoJICKH BacIHUTAa4YH CTHYY O0pa3oBame 3aCHO-
BaHO Ha KOMOMHAILIMjU TeopHje U npakce. TakBa KOMOMHALIM]ja IOApPA3yMeBa
pasBoj crpeMHoCcTH Oyayhux auriomana 3a npoh)eCHOoHaIHY MOOUIHOCT U
(1ekcMOMITHOCT y KapujepH (CTEKaBLIN MPAKTUYHO UCKYCTBO Y IPEIIIKOJIC-
KOj YCTAQHOBH 32 BpeMe Ie/Iarolke mpakce, 0y 1yhu mpeaiKkoIcKi BACHUTaYH
MOT'y J]a TPOMEHE CBOjy KBaJIU(UKAIHM]y Y HACTABHHUKA Y OCHOBHO] IIKOJIHU H
00pHyTO — Oyayhn HacTaBHUIM y OCHOBHO] IIKOJIM MOTY H3a0paTu Kapujepy
y MPEIIIKOICKOM 00pa30Bamy).

[TpodecronanHo ycaBplaBame MPEIIIKOJICKUX BacluTada y Benukoj
Bputanuju ocnama ce Ha HallMOHAJHY TPAJUIUjy U pealiu3yje ce Ha jefaH
on cienaehux HaumHa: (1) Kpo3 y3acTONHU W MapalieTHU Mojed npodecuo-
HAJIHOT yCaBpllaBamkba MPCALIKOJICKHUX BacCliMTada KOjI/I CTU4YYy CTAaTyC Bac-
nuTtava 3a paj ca manom jaerom (Early Years Teacher Status (EYTS) nakon
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caBiiaJaBama Mo4YeTHe OOyKe 3a BacmuTaua 3a paja ca mMajom nenom (Early
Years Initial Teacher Training EYITT), a Mory na kpeny jeaaum ox ciegehux
00pa30BHUX MyTeBa: JAWUIJIOMCKE CTYIHje, OCHOBHE CTyAH]jE, €BaTyal[MOHE
crynuje; (2) alTepHaTHBHU MOJie] 00pa30Bama HACTABHUKA IOJIpa3yMeBa
1 TIOjeAMHIIN KOjH paJie Kao0 aCUCTCHTHU MPEIIKOJICKUX BacuTaya MOy 1a
CTEKHY JMIIJIOMY HJIH yBEPEHE O 3aBPILICHUM MOCTIUIIOMCKHX MEAArOMIKHX
crynuja (Postgraduate Certificate in Education (PGCE)), na npohy nouetny
00yKy 3a HACTaBHUKA Koja ce CIpoBoju y mikoiama (school-centred initial
teacher training — SCITT), unu na npol)y oOyke y mKoiraMa ¥ HaKOH Tora
CTeKHY TIPaBO Ha CTAJIHO CTPYYHO ycaBpiiaBame mnpeko Ciyx0e 3a mpujem
Ha yHuBep3utete u koneye (UCAS).

Yr1BpheHo je na ce Monenu NpoheCHOHATTHOT yCcaBpIliaBama MPe/IIIKOJI-
CKUX BaclHTaya y MOjeIMHUM €BPOICKUM 3eMJbaMa MPUM]jebyjy Y HHCTHU-
Tyuujama npodecuoHaiHor 00pa3oBama, OJHOCHO HA YHHUBEP3UTSTUMA UITH
(dakynTeTMa KOju Cy OJTOBOPHH 33 CTPYYHO OCIIOCOOJbaBaE CTPYUmaKa
u3 onpehene oomactu. OcHOBHE (PyHKIIH]jE YCTAHOBA 3a MPEIIIIKOJICKO BACITH-
Tamke 1 00pa3oBame Cy: CIpoBOhemke HCTpakuBama (HacTaBHe, Hay4dHe, (Qu-
71030()CKe, KpeaTuBHe, KPUTHUYKE aKTUBHOCTH (aKyJITeTa U yHUBEP3UTETA),
MoAy4yaBame CTy/AeHaTa (OMIITe HAyyHO 00pa3oBame CTyAeHATa U HHXOBO
ocroco0JpaBame 3a NpopeCHOHaTHE aKTUBHOCTH) M 3310BOJbABAGE JAPYIIT-
BEHHX MOTpebda (MCIymaBame noTpeda IpyITBa Kpo3 MpoMOBUCAEkE 00pa-
30Bama Mel)y CTaHOBHUIITBOM).

Yr1BpheHo je na Ha caapikaj 0Opa30BHOT Mpoleca Ha (GPaHIIYCKUM, He-
MaykuM ¥ OpPUTAaHCKUM YHUBEp3UTETHMa yTuuy cienehu ¢axrtopu: b
po(hecHoHaIHOT ycaBplllaBaba MPEAIIKOJICKUX BacuTada (pa3Boj cTpyu-
HE TeJarolike KOMIeTeHIHje), npodecuoHannu npoduiu (cnemnujanusa-
Lyje) U CieqUpUUHN [HUJBEBU (CTPYKOBHHU Mpoduim), caapxaj u QyHKIHUje
npo(eCHOHATHUX aKTUBHOCTH, BpCTa (BUIIA CTPy4YHA IIKOJA, MHCTHTYT,
YHUBEP3UTET, (PaKkynITeT) U 0ONUK CBOjUHE 00Opa30BHE YCTaHOBE (Ap)KaBHA,
MpUBaTHA, OMIITHHCKA), MECTO e he MPeIIIKoICKH BaCIUTa4y yYUTH U pa-
JUTH (MPENUIKOJICKEe yCTAaHOBE), HUBO KBajlU(HKalyje (IUIJIOMUPAaHN Bac-
MMTa4, MarucTap, J0KTOp HayKa), ay TOHOMH]ja YHUBEP3HUTETa, PodhecroHall-
HU HUBO WiaHOBa (akyjTeTa U akajeMcka aaMuHucTpamnuja. OBu dakTopu
yTHUY Ha Ccajp)kaj 00pa30BHUX aKTUBHOCTHU Y CKJIAJy ca MPUHIUIIMNMA TPO-
(ecroHaTHOT ycaBpIlIaBamka MPEAIIKOJICKUX BacuTada. Teopujcke aHaIu3e
00pa30BHUX JoKyMeHaTa (34 HacTaBHA IJlaHa M Iporpama, 22 mporpamcke
cnenudukanuje, 62 niana pana), Koja caapxke HHPopMaluje o Tpajamy 00y-
Ke, aKaJeMCKUM MpeIMETHMa, TEOPHjCKHM MHUTamUMa, Opojy KpeIUTHUX
0o/10Ba, 3aXTeBUMa 3a 3HAIE CTyAeHaTa, BpcTaMa 00pa30BHUX aKTUBHOCTH,
oOpacuuma OleHhHBaba U PEIICBAHTHIUM KPUTEPUjyMUMa 32 IPOLIEHY CTPY-
HUX 3Hama, MoKasale cy Jia MpoeCHoHalIHO ycaBplIaBame Oyayhux mpen-
IIKOJICKUX BacluTaya 00yXBaTa UIMPOK CIEKTap TCOPUjCKUX U MPAKTHUYHUX
nuTama. [Iporpam ITUIIOMCKUX CTY/Hja Tpaje TPH MU TPU TOJMHE U IIECT
mecenn (Bpeau 180 m 210 kpeautHHX OomoBa mpema EBporickom cuctemy
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3a TpaHcdep u akymyiaupame kpenutux 0omoBa (European Credit Transfer
and Accumulation System — ECTS), 10k MarucTapcku u JOKTOPCKH Mporpa-
Mmu 3axTeBajy o 210 o 240, onrocHo 320 kpenuTHUX O00Ba. Kapakrepuiie
UX TOJIeNIa Ha caJp:kajHe OJIOKOBe (OCHOBHE, ITPAKTHYHE, CHCIUjaTM30BaHE)
ca omnepalMoHATH3alNjOM BUXOBUX IMJbeBa. Mopa ce HalmoMeHyTH aa Oy-
nyhu cTpydmanu npoydaBajy clokeHa MUTamba Koja ce TUUy OpraHu3aiuje
U ynpaBjbamkba YHyTap MpEeNUIKoJICKUX yuyuoHuna. [loceOHy maxmwy Tpeba
MOCBETUTH MPEIMETUMA KOJH Pa3BHjajy HHTEPKYITYPaAIHY KOMYHHUKAU]Y U
COLIMjaJTHO TAPTHEPCTBO Y CBOJUM Pa3IMYUTHUM [10jaBHUM OONIHIIMMA, OJJHOC-
HO MHTEPKYJITYpaiiHo U Meh)ypenurujcko o0pa3oBame, pa3Boj aele ca noceod-
HUM 00pa30BHHUM MOTpedaMa UT/.

VTBpheHo je 1a cBaku MOIYJI AUIIIIOMCKOT, MACTEp MIIH JJOKTOPCKOT IPO-
rpama o0yxBara npe/iaBamba, CEMHHAPE, PAAHOHUIEC U IPAKTUYHY HACTaBY,
00yKy, yuemhe Ha Hay4HHM KoH(epeHIHjama, MCTpakKHBayke IMPOjeKTe,
MHUKPOHACTaBy, CAMOCTaJHH paji, CCMUHAPCKE pajioBe, HAyYHE M3BELITaje,
opranuzaunujy ,,0p3ux oOyka”, ceMHHapa, MHUHH KOH(epeHIIHja, HayYHUX
CTYJICHTCKHX KOH(epeHIIrja, paIMOHMIIA 3a MOjeIuHE TpeaMeTe (YMETHOCT,
My3HKa, PU3MYKO BAaCIUTAHE, MATEMATHKA UTIL.).

Cmartpa ce 1a mpakTHyHa 00yKa ©Ma BeoMa BasKHY YJIOTY jep CTYACHTH
pemaBajy Hu3 00pa30BHUX 3a/aTaka Kako OW pa3BWiIM MpoecHOHalIHE Be-
LITHHE, KOje Cy MOoTpeOHe 3a yHanpehruBame HHTEpaKIuje ca IeIOM U BUXO0-
BUM TOPOJHUIIAMA. TpaJaH)e MpaKTHIHE o0yke onpehyje ynupep3urer. OHa
Tpaje yIiIaBHOM O] jeIHOT (Ha MPBOj TOAWHU CTY/Hja) IO TpH (Ha 3aBPLUIHIM
rogMHaMa cTyauja) cemectpa. Baxan acnekt npodecronanne oOyke mnpes-
HIKOJICKUX BAaCIMTaya jecTe NpakTH4YHa 00yKa y IEHTpUMa 3a MPaKTHUHY U
TPaHCKYJITYypaliHy 0OyKy IpH YHUBep3uTeTHMa. Mopa ce HallOMEeHYTH J1a je
npaKca y HHOCTPAHCTBY IPU3HATA KAO PEICBAHTHA M IPOAYKTHBHA H K MO/~
CTHUY U no;[pmaBaJy MHCTUTYIIM]jE BUCOKOT 00pa3zoBama. CBaKom CTYACHTY
ce JoJesbyje MEHTOp HJIM TPEHEp M3 PeloBa 3aloCICHUX y MPEALIKOJICKO]
YCTaHOBH WJIM IIEHTPY 33 NPAaKTUYHY 00yKY KOjU Haariaeaajy npodecruoHar-
HYy akTHBHOCT Oynyhux cneumjanucra. Hakon 3aBpiiene mpaktuuHe oOyke
CTYJIEHTH J100Hjajy JIeTaJbaH OIUC Pa3Boja CBOjE CTPYYHOCTH U MPEMOPYKE 32
JaJbe yHanpehuBame npoPeCcHOHATHUX BEIITHHA.

[IpeacraBibeHu Mozenu NMpo(ecHOHATHOT U TOCTIUIIIIOMCKOT 00pa3o-
Bama y MojeIMHUM 3eMJbaMa EBporicke yHHje peanusyjy ce Kpo3 MUPOKY H
Pa3HOBPCHY MPEXKY MHCTHTYIIH]a 32 MPO(PECHOHATHO OCIIOCO0JbABAHE Y OIl-
LITEM CHCTeMY oOpa3oBama HacTaBHHKa. [l0TpeOHO je HaMOMEeHYTH Jla WH-
CTUTYIIH]E 32 MPOPECHOHATHO 0CIOC00JbaBahE YKIbYUYjy MPEXKY YCTAaHOBA
3a po(h)eCHOHAIHO 00pa30Bamke Koje MPYKajy OIIITE IMeNaromuko oopas3o-
Bame U YBOJIHY IpodecroHaaHy 00yKy 3a MPEALIKOICKEe BacIuTa4e (CTpyd-
HE IIIKOJIe, MHCTUTYTH, aKaJeMuje, YHHUBEP3UTETH, (aKyITeTH, LICHTPU 3a
npodecHoHaTHO 00pa30Bamke, IICHTPU 32 MPAKTUYHY O0YKY UTIL.).
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IIpema nanazuma Kpucronmuykosor uctpaxusama (2013), y 3emibama
EBporncke ynuje Oyayhu Bacnuraum ce oOyuaBajy Ha clieiehuM BHCOKOIL-
KOJICKUM YCTaHOBama:

°  yuHTeJbCKHU (DaKyJITETH KOjU MPEACTaBJbajy HE3aBUCHE O0Opa30BHE
MHCTHTYLH]je (THIMYHE HHCTUTYIM]Ee Y HEMAauKoj MPEXH 3a 00yKy
HACTaBHMKA), CTPYKTYPHE jeJUHUIIE NeJarolKiuX yHuBep3uTeTa (y
Xonauauju u PymMyHHjH) UK crieljain30BaHu (akyiITeTH ca aka-
nemujama (y Byrapckoj u JIutBanujn);

°  MeJaromiKyd WHCTUTYTH KOjH TPYyKajy 0OyKy HACTaBHHKA y Pa3iv-
yuTHM obsactuma (y Bennkoj bputanuju — 4eTBOpOroguIIEBy HHC-
TUTYTH, jeTHOTOAMIIHH MENATOIIKY 3aBOAN HA YHUBEP3UTCTHMA);

°  BHUCOKe menaroiike mkoje y Hemaukoj u @paHiiyckoj Koje npyxajy
MYJITHAUCUUIIIIMHAPHY O0YKY HacTaBHUKA, MOYEBIIM OJ MPEAL-
KOJICKMX HACTaBHHUKA JI0 MPoQecroHaHe 00yKe 3a mpeKBanupuka-
LHjy;

°  YHHUBEP3UTETH — BUCOKOIIIKOJICKE YCTAHOBE KOje MpYyKajy mpodecu-
OHAJTHO YCaBpULIABAKE Y PA3IMUUTUM 00JIaCTHMA;

*  menaronike akajaemuje y Hemaukoj u te1uMu4HO y AyCcTpuju.

CrTpyKTypHa aHain3a mMojiesia Mpo(ecHOHaIHOT ycaBpIlaBamba MPeIKoJIC-
KUX BacllUTadya y MojeNInHNUM 3eMJbaMa EBporicke yHH]je moKa3aa je 1a Mpe-
Ky 00pa30BHUX YCTaHOBA KOje 00aBIbajy CTPYUHO yCABPIIABAHE TTPEIITKOI-
CKMX BacTinTaya y EBporu KapakTepHIy BapujadbuiiHoCT (TMMHa3Mje, BUCOKE
LIKOJIE, BUCOKE TIeIaroIke IIKOJIe, CTPYYHE MIKOJe, (GaKyITeTH, MHCTUTYTH
uta.) u nudepeHnujanuja (popManHo WM HEHOPMAIHO y 3aBUCHOCTH O]
kBanudukanuje). OBa pazHOIHMKOCT je KapaKTePUCTUYHA HE CaMoO yHYTap
IpkaBe, Beh ¥ Ha pErMOHATHOM HHUBOY (HA MPUMEpP, MpeXa UHCTUTYLIH]jA Y
Hewmaukoj) u moBe3aHa je ca cnenuuuHOCTIMA 3aXTEBa KOjU CE€ OJHOCE Ha
npodecroHallHo ycaBpinaBame. [lopes Tora, permoHanHa Ofe/beha jaBHE
ympaBe y obiacTu oOpa3zoBama OBjiamheHa Cy /a ycrocTaBe JI0JaTHE JIo-
KaJIHE 3aXTEBE W MPENopyKe 3a peann3anujy npodeCHOHaITHOT 00pa3oBama
HaCTaBHHKaA.

Ha ocHoBy mpodecroHainux mnpoduia BacmuTaya IPEIITKOICKUX
ycranoBa y EBpomu, pasBpcranmx mpema OOepxumepy W capaJHHULIIMa
(Oberhuemer, Schreyer & Neuman, 2010), Mpeka 00pa30BHUX YCTaHOBA 3a
o0pa3oBame HACTABHHUKA Y TOjeNMHUM 3eMJbaMa EBpOTICKe yHHje, Kaja je
ped o mpodecHoHaHOj KBaTH(UKAIM]H MPEIIIKOICKUX BacluTada, MOXe
ce mozeauTu y Tpu rpyte: (1) yctaHOBe 3a MOYeTHY YHUBEP3UTETCKY 00YKY;
(2) ycraHoBe Koje mpy»kajy onmTy npodecuoHarny ooyky; (3) yctaHoBe moc-
TIUTUIOMCKOT 00pa3oBama.

Crparterunja pa3Boja MeAaromKux YHUBEP3UTETa Y MOjeAMHUM 3eMJbaMa
EBporcke yHHje mMa 3a IHJb CTBapame JaCHO CTPYKTYpHUpaHE Mpeke oopa-
30BHUX YCTaHOBA 3a MPOGECHOHAIHO yCaBpIIaBamke HaCTaBHUKA KOjy Tpeba
J1a OJITUKYj€ BaprjaOUIIHOCT THUIIOBA (BUCOKE IIIKOJIE, BUCOKE CTPYUHE IIKOJIIE,
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BHCOKE TeJaromke ImKkoie, GpakyiaTeTH, MHCTUTYTH, YHUBEP3UTECTH), 00U~
LM BJIACHULITBA (JIpKaBHU, IPUBATHH, BEPCKH, jaBHHU), Y Tpajamy 0Oyke (oA
jelHe 10 MeT—UIeCT TOINHA), MOHYAA Pa3IHYUTHX aKaJIeMCKUX HUBOA (IUII-
JIOMUpPaHU BACIIMTa4, MacTep, JOKTOp HayKa) U Yy MYJITHIUCUUIIITUHAPHIM
CTYJHUjCKUM MpOrpaMHUMa CIIMYHUX Ha3UBa U caapKaja MOIyJa.

Kana ce pazmarpa ocHOBa cuctemMa 00pa30BHUX YCTaHOBA KOj€ TPYXKajy
OILITY U MOCTAUIUIOMCKY NpodecruoHanny o0yKy 3a MpeIuIKojIcKe BacuTa-
4e, MOXe ce MPUMETUTH J]a HEeMauKH ¥ OPUTAHCKU CUCTEMH MoYeTHE 00yKe
BacmuTaya Hyje pa3nuuuTe KBanudukanuje. Y Hemaukoj ce paau o BULINM
hIKojaMa (CTpy4HHM IKosama), a y Benukoj bpuranuju o moueTHoj nena-
TOIIKOj MpaKCH Koja YKJbydyje y4eHUKe cpenmux mkona. llraBuine, kao
IITO TIOKa3yje aHainu3a npodecuoHaliHe oO0yke HacTaBHUKa y Hemaukoj u
npeMa jeqHOM o]l Tpu Mojena npodecruoHanne oOyke HacTaBHUKa y Benu-
K0j bputanuju, kKaHAMIAT MOKE OUTH TPUMJbEH Ha NIEJarOKH YHUBEP3UTET
MOJI YCJIOBOM Jia je MpOLIao TaKBY MpPaKcy U CTEKao 3BAaHMYHU JOKYMEHT.
TakBa 00yka mpy»xa He camo npod)eCHOHATHY OpHjeHTalH]jy, Beh u npodecu-
OHaJTHO camoopeleme u mpBe Kopake NpoPECHOHATHOT pacTa MOCIe BUITUX
paspeza cpeme IIKOJIE.

C TuM y Be3u, MOCTOjH HEKOJIMKO MoJiesia npodecuoHaine o0yke 3a
MPEIIKOJICKe BacuTade y 3emibama EBporcke yuuje. Hemauka npumemyje
y3actonHu mojel, a dpaHilycka pajuje NpUMEyje UHTETPUCAHH MOJIE
(y3acTomHu U mapaljielIHd MojieNiu y komOuHauuju). Y Benukoj Bputanuju je
3aCTYIJbEH MEIIOBUTH MOJIE) (KOHCEKY THBHH, MTApaJICIIHU U aJITePHATHBHH).
Hagenenu monenu mpogecHOHaTHOT ycaBpllaBaka MPEAIIKOJICKUX BacIld-
Taya y EBpornu cy 3Ha4ajHO JIOMYHEHH MOCTAUIIIIOMCKUM 00pa30BamkeM YHju
je II1Jb J1a OCUTypa CIpoBOlermhe eBPOICKOr KOHIIENTa TPOECHOHATHOT pa3-
BOja U LIEJIO)KUBOTHOT yUerba.

Komnapamusna ananuza npoghecuonannoe ycaspuasarsa
NPeOWKOICKUX 8acnumauia y nojeounum zemmsama Eeponcke ynuje
uy Vepajunu

[Ipodecnonanno ycaBpiiaBame BaCIUTada y YKPajHHCKOM CUCTEMY 00pa30-
Bamba yTIIaBHOM Ce€ CIIPOBOM Ha ofroBapajyhem HuBOy kBanuTeTa. Paznuyn-
TH aCTIeKTH Cy MOJICPHHU30BAHH U pe(pOpPMICaHN: KOHIENTYaIHH acIeKT, KOjH
roIpa3yMeBa TeHICHITHN] € Ka HHTEH3MBHO] MHTET PAIIHjH BUCOKOT 00pa30Bama
YKpajuHe y eBpOIICKO MOpydje BUCOKOT 00pa3oBama, Kao U yBOheme eBPO-
MICKHX MPUCTyTa (Ha OCHOBY CTPYYHOCTH, aKMEOJIOIIKUX, OPHjeHTHCAHUX Ha
JUYHOCT) MPOoheCHOHATHOM OCIOCO0JbaBaAY MPEANIKOICKAX BaCIMUTa4da U
JPYTHX CIIEIHjaJINCTA 32 MPEJINIKOICKO 00pa30oBame; CTPYKTYPATTHU aCIeKT,
KOjH, Kao pe3yJiTaT yKianama YKpajuHe y boomcku mporiec, mojpasymena
JETICHTPpATN3aIM]y yCTaHOBA KOje MPY’Kajy MPOPECHOHAIHO yCaBPIIABAHEC
HacTaBHHKA W MPEOPHjEHTANN]Y Y TPOUUKINYHU CHUCTEM TMpodecrHoHaTHE
o0yke (mporpamu 3a JUIUIOMHPAHOT BacluTada, MacTepa, IOKTOpa HayKa).
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TpenyTHO ce MoAepHM3anHUja 00yKe HACTABHHKA Y KOHTEKCTY MPEIIIKOI-
CKOT 0o0pa3oBama y YKpajuHH CacTOju y yBohelwy TJIaBHHX MHCTpyMeHaTa
Bonomckor mporeca y 00pa3oBHU Tpolec, YKJbyuyjyhu eBporncku cuctem
npenoca KkpenutHux 6onosa (European Credit Transfer System — ECTS), no-
JaTKe nuruioMu, npoguiae HannoHaiHOr KBau(HUKAIMOHOT OKBUpPA 33 BU-
COKO 00pa30Bame HACTaBHUKA, Ka0 U yBO)CHE KOHCEKYTUBHOT 00pa30Bama
HACTaBHUKA y CKJIaJly Ca EBPOICKUM 3aXTeBUMA UTI.

Cnenehe crierupuyHOCTH ce olHOCE Ha MPO(ECUOHATHO yCaBPIIaBamke
MPEIIIKOICKUX BacluTaya y ojeJUHUM 3eMJbaMa EBporicke yHUje:

*  oApKaBame 00Pa30BHOT MpoIeca 3aCHOBAHOT HAa HAYy4YHO OIpaB/a-
HUM NPUCTYNMMAa U KOHIICTITYaJIHUM TeMeJbuMa (OPMYITUCAHUM Y
EBPOIICKUM MpPaBHUM JOKyMeHTHMa (yBoleme oOpa3oBHHX CTaH-
Japaa Ha ocHoBY HarmonanHoOr KBanu(UKAIMOHOT OKBUpA ycaria-
nreHor ca EBpornckum KBamuQHUKamoHUM OKBUPOM);

*  TIOCTaBJbakhC 3aKOHCKMX CTaHJAAp/Aa U 3aXTEeBa KOJU C€ THUY CTPY4-
HOCTH W KBanu(UKalKja MPEIIIKOJICKUX BacuTaya U KOju Herpe-
CTaHO M IMHAMUYHO TpaHC(HOPMHUIILY MOJIelie CTUIakha KBalnpuKa-
nMja y 00JacT NpeAIKoJICKOT 00pa3oBama;

* mnosehame HHMBOA KBalW(HUKAIUja MPEAIIKOJICKUX BacluTada aa-
BamhEM IPHOPUTETA MACTEP CTyIUjaMa;

*  OCMHIJbaBame MporpaMa npodeCHOHATHOT yCaBpIlaBamba MpPe/Il-
KOJICKUX BacIMTa4ya Ha OCHOBY TpyIia MpenMeTa YHjH je b Ipu-
npeMame 1 MOTUBUCALE NPEAIIKOJICKHUX BaciuTada Aa C€ KOHTH-
HyHUpaHO NPO(ECHOHAIIHO YCaBpIIIaBajy.

Jlakie, mocroje HEKH TIO3UTUBHU ACTIEKTH y TPAKCH €BPOICKUX YCTaHOBa
BHCOKOT 00pa3oBama KOje Ce€ MOTY MPHUJIArOAUTH M CIPOBECTH Y YKPajHHH.
C tum y Be3u, npencraBuhemMo pesynrare 1001jeHe KOMITapaTUBHUM HCTpa-
KUBAambEM KOj€ je CIIpoBeia Ipyla CTPydYmaka ca YKPajuHCKHX M €BPOIIC-
KHX YHHBep3uTeTa Ha 4yeny ca MesbHukoM y nepuony 2012-2016 (Melnyk,
2016).

KommapaTuBHO HCTpakuBame MPoheCHOHAIHOT ycaBpllaBama Mpe/-
KOJICKMX BacluTava y 3eMJbama EBporicke yHHje U 'y YKpajuHU MojapasyMe-
BaJIO je mopeheme Ha OCHOBY JBa KPUTEPHjyMa: MOJETa U OPraHN3aIMOHIX
ocoOnHa TpoeCHOHAITHOT ycaBpIliaBama MPEANIKOJICKUX BacluTaya y pas-
JUYUTUM ycTaHOBaMa ((popMaHOT, HEPOPMAIHOT ¥ UCKYCTBEHOT 00pa3o-
Bama) IITO je mpukazano y Tabemnn 1.
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Tabena 1: Kpumepujymu u kapakmepucmuke KOMRapamugHe anaiuze
npoghecuonannoe ycagpuiagara NPeouKoICKUX 6Acnumayd
y nojedunum zemmama Esponcke yHuje u Yxpajunu

Kpurepujymn

Manudecranuje
(KapaKTepHUCTHKE, OKA3aTeIb1)

CrpyKTypaiHe 0COOEHOCTH CHCTEMA IIPO-
(hecroHATHOT ycaBpIIaBama MPEIIKOIIC-
KHX BacnuTava (CTPYKTYPHH acIeKT)

VYkibydyje CTpyKTypalHe KapaKTEePUCTHKE
YUTABOT CHCTEMa MPO(EeCHOHATHOT ycaBp-
IaBama IPEJNIKOICKUX BaclUTayda y 1oje-

JIMHN EBPOICKUM 3eMJbaMa: aJMHHUCTpaA-
1HUjy, MPeKy podecrHoHaTHuX 00pa30BHUX
yCTaHOBa (BUCOKOIIKOJICKE YCTaHOBE, 1IEH-
TpH 3a MpodeCHOHAIHHU Pa3BOj U ycaBpla-
Bame, NPOPECHOHATHA yIPYyKetba UT.)

[Iponenypanne mocebHOCTH mpodecu-
OHAJIHOT yCaBpIIaBamba MPEIIIKOICKUX
BaCIMTa4a

Onpebhyje ra cnennpuIHOCT y CrpoBohemy
OIIITEr MPO(ECHOHATHOT 0CIIoco0baBama,
npekBanupuKanyje u IpoQecHOHATHOT
pa3Boja MPEAIIKOJICKHX BaCIMTa4ya y Yyc-
JOBMMa PA3IMYUTHX o0nHMKa 0o0Opa3oBamba
(bopmaaHOM, He(hOPMATHOM, HCKYCTBE-
HOM), caJpikaja, METoJla U CpeAcTaBa Mpo-
(hecuonaHOr 0Opa3oBama

VY cknany ca mpBuM Kputepujymom, Tabena 2 npukasyje Mpexy ycTaHOBa 3a
00pa3oBame HACTABHUKA KOje MPYKajy npodecnoHanny o0yKy y IpeamKo-
CKOM 00pa3oBamy y HekuM 3eMJbama EBporicke yauje (Hemauka, @panirycka
u Benuka bpuranuja).

upoka Mpexa oOpa3oBHUX MHCTUTYIHja y EBpornu mpyxka Behe Mo-
ryhHOCTH /1a ce cTekHy KBalu(pUKalfje y MPEANIKOJICKOM 00pa3oBamy Ha
pa3IMYUTHM HHUBOMMA 00pa3oBama M 00JaCTHMa CTPYYHOI yCaBpIIaBamba.
OBa Pa3HOJMKOCT yTHYE Ha IUTypajn3aM MporpaMa MpeiiKoICKOr BacIH-
Tama 1 00pa3oBamba HACTABHHKA, YaK U Y CaMO jeIHOj 3eMJbH, Ha IITa Hera-
THUBHO yTHYe Ipolec YHUPOPMHUCAha U CTaHIapin3aliije BUCOKOT 00paso-
Bama, KaKo je aeduHucaHo oapeadoama bonomcke neknaparuje.

Jpyru KpUTEpUjyM TIPEACTaBIbAJy 00auyu npoghecuonainoz oopaso-
8arba NPeOWKOICKUX acnumaua y nojeOunum semmwama Eeponcke ynuje u
v Vkpajunu. Ha 0CHOBY crcTeMaTcKe aHaiu3e GpyHKIMOHHCAmba mpodecro-
HAJTHOT yCaBpIllaBamba y MPe/IIKOJICKOM 00pa30Bamy Yy MOjeIMHUM 3eMIbaMa
EBporicke yauje u y YKpajuHu 3akjpydyje ce Ja MocToje TpU TIaBHa 00IHKa
npodecroHaHOT 00pa3oBama: opmaiio 0opazosarbe (AHCTUTYITUOHATHO
o0pa3oBame, UCIUTAHUPAHO y3 yuelnhe Ap)KaBHUX OpraHu3aiuja u ApKaBHO
MPU3HATUX PUBATHUX UHCTUTYIH]a KOje 3ajeiHO GpopMupajy cuctem (hop-
MaJIHOT 00pa30Bama 3eMJbe); Heopmaano 0opazosare (AHCTUTYIIMOHATH-
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30BaHO 00pa30Bame KOje je UCILIAHUPAO TI0jeIMHALl MJIM OpraHu3aliija Koja
Ipy’xa 00pa3oBHE yciryre; 3a He(hopMaiHO 00pPa30BakE je KAPAKTEPUCTUUHO
TO JIa je JoJaTaK W/WiK ajJTepHATHBAa (POPMAIHOM O0pa30Bary TOKOM XKH-
BOTa TOjEIMHIIA); UCKYCMBEHO 00PA306Abe, CEPCUCXOOHU U NAIC/HUBO NI~
HUpauu ooauyy 00yKe 8aH UHCMUMYYUja KOju Cy Y Mamb0j MEPHU OpraHu30-
BaHU U CTPYKTYpPUPaHH 0J (GOpMATHOT WM HedopMalHOr oOpazoBama. Y
3eMJbama EBporicke yHHje HAauMHH CTHLAba MpodecHoHaTHOT 00pa3oBamba
MPEAIIKOJICKOT BacluTaya Cy Pa3HOBPCHHUJH U MPOIEC CTUIalka 3Bama je
(hrekcuONITHUjH.

Tabena 2: Mpeosica uncmumyyuja 3a npoghecuonaino obpazosarse
Koje 0be36ehyjy npoghecuonanny 06yKy y npeOuKoickom oopazosarsy
y nojedunum zemmwama Esponcke ynuje u’y Ypajuru

3emibe EBporicke yHuje

Vkpajuna

Hemauxa: cTpyYyHM KOJEUHM M IIKOJE, T'MMHa-
3Wje, BHIIE MIKOJIE 32 00yKY HacTaBHHUKA KOje CY
U3je/IHAUYCHe ca KJIACHMYHUM YHHMBEP3UTETHMA,
MeJaromKiM HHCTUTYTHMA, MPO(ECHOHATHUM
aKajeMHjaMa 1 YHHBEP3UTCTHMA,

Dpanyycka: yunTesbcku GaKyITeTH, HHCTUTYTH
3a YHUBEP3UTETCKY 00yKYy HaCTaBHHKA;

Benuxa bpumanuja: nactuTYTH, HaKyITETH, UC-
TPaKMBAUYKH MHCTUTYTH M YHUBEP3UTETH, YHU-
Bep3uTeTcku (akyaretd, Onesbeme 3a MHOBa-
¥je, YHUBEP3UTETH U BELITHHE;

Hemauxa: 1eHTpy 3a ycaBpllaBame (UEHTPH 3a
HACTaBHUKE), pErHOHANHE MPOopecHOHATHE aKa-
JeMHUje 3a COLUjalIHy MeAarorujy, YHUBEP3UTET
»Wilhelm Biichner” y Jlapmmraty, Hemaukn un-
CTHUTYT 3a Y4CH¢ Ha JaJbUHY U I'PaJICKH HHCTUTY-
TH 32 HanpeaHy o0yKy HACTaBHHUKA,

@panyycka: BUCOKOLIKOJICKE YCTaHOBE KOje
00e30ehyjy mpodecroHamHO ycaBplIaBame eny-
KaTopa, MHCTUTYILHje 3a AOAATHO 00pa3oBambe
HACTaBHUKA, HAIIMOHAJHY IIEHTAp 3a IeAaromke
JOKYMEHTE M PErHOHAIHH LEHTPH 3a MeIarolke
JIOKYMEHTE..

HacraBa y  cmenujaian3oBaHUM
IIKOJaMa U Ha (akylITeTuMma, y uH-
CTUTYTHMa, Ha YHHMBEP3UTETUMA,
y HMHCTHTYTHMa 3a ycaBpllaBambe,
HHCTHUTYTHMa 3a IOCTIUILIOMCKO
oOpa3zoBame.

HcTpakMBauku HHCTUTYTH, LIEHTPH
3a ycaBplIaBame, LEHTPH 3a IpaK-
THYHY O0YKY.

H360p: mogaTKe Cy CHCTEMAaTH30BaJIM ayTOPU Ha OCHOBY aHaln3e QyHKIHOHHCama Ipode-
cHOHaJIHe 00yKe y MpPEIIKOJICKOM 00pa3oBamy y MOjeAMHUM 3eMJbaMa EBporcke yHuje u
VYkpajuHn.
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KomnaparuBHa aHas#3a Mpoley paTHor aclieKTa (OpraHu3alioHa 1 ne-
JIaroliKa MojApIiKa) NpopecHOHaTHOT ycaBpIllaBamba MPEAIIKOICKUX BaCIH-
Taya y nojeiuHuM 3emJbama EBporicke yHUje 1 y YKpajuHU 3aCHOBaHa je Ha
nopehemy caapikaja HACTABHUX TIAHOBA M Mporpama (akaJeMCKU KypPCeBH,
BUXOBH HAa3WBH M TIPUKa3M ), Boxehux obOnuka u MeToAa. AHAJTU3UPAHU Cy
HACTaBHH IIJIAHOBH W MpPOrpamu 3a o0yKy JUIUIOMHpaHUX BacnuTada (3—4
TOJIMHE CTY/Wja) ¥ MPOrpaMu Ha MacTep CTyaujaMa (2 roJuHe CTy/I1ja) 3aTO
HITO C€ CMaTpajy NPUOPUTETHUM HHBOMMa 00pa30Bama y 0CHOCOOJbaBaIby
Oyayhux mpenmkoickux Bacnutada. [lpema onpendama bonomcke aexia-
paiyje, OBH CTEIICHH Cy OCHOBHM WM NPEACTaBJbajy MHUHHMAJHHU 3aXTEB 32
Pa3Boj CTPYYHOCTH MPEAIIKOICKUX BacluTa4ya. AHAJIU3UPAHHU CYy HACTABHU
MIJIAHOBH U TporpaMu 3a mkosicky 2015/2016. ronuny.

Canprkaj mpo(heCHOHAIHOT yCaBpIllaBamka MPEIIIKOJICKUX BaCIUTa4a y
MojeJIMHUM 3eMJbaMa EBporicke yHHje cacTOju ce O OMIITUX MeIaromKuX
npeaMeTa, Kao IITO Cy MCTOpHja O0pa3oBama, Ieaaroruja, MCUxojoruja,
opraHnu3zaiyja oOpa3oBHOT Iporeca, 00pa3oBHA MOJIUTHKA, COLMjaTHA Me/a-
roruja, HHTEPKYJITypaliHa U TPAHCKYITypajHa MeJaroruja uTi.; CTPyYHUuX
peIMeTa, Kao LITO Cy MPEIIKONCKO 00pa30Bakbe, PA3IMIHTE IPESIIKOICKE
HACTaBHE METOJE, MPE/IIKOJICKa OpraHu3anuja u YHPaBIbakse YIHOHUIIOM;
ONIITHX MPE/IMETA, KA0 IITO Cy ¢unosoduja, uctopuja, Ip:kaBHa popmaliuja
W TIPaBO, CTPAHMU je3UIH U Tako aabe. Caapikaj mpodecroHa IHOr ycaBpiia-
Bama MPEAIIKOJICKUX BacluTaya y TOjeJUHUM 3eMJbaMa EBporicke yHUje
onpehyje TeHIeHIMja Ka peopranu3aiuju nocrojehnx HacTaBHHUX IJIAHOBA
W mporpama, Kao U Ka pa3Bojy HOBHX, Pa3IMYUTHX BPCTa NpodecrHoHaIHe
00yKe Ha OCHOBY yBohea CTpyUHHX KBalupHUKaIHja.

HacraBHM MIaHOBU U MPOTPaMU 3a MPEIIIKOJICKE BacuTaue y YKpaju-
HU MOTJIH OH C€ MPOIIUPUTH PA3TUYUTUM IPEAMETHMA: HAd HUBOY CIYOuja 3a
OUNIOMUPAHO2 BACNUMAYA MOTY C€ IONIAaTH cieaehu peIMeTH: TUjarHOCTH-
Ka M HayYHE METOJIe, UHTEPBjYH, YUCHE U CABETOBAIE POUTEIbA, Pa3BUjabe
U OCHTypaBambe KBaJUTETa Y YCTAHOBaMa, PaBHU U CKOHOMCKH KOHTEKCTH,
3[paBJjbe U MCXpaHa, JUjarHOCTUKOBAE COLMjATHOT TOHAIlama, BUIIEje-
3UYHOCT, MUTPAIMje ¥ HHTEPKYITYPAIHU OIHOCH, YIIPaBJbathe COLMjan3a-
LHjOM | TpaHchopMaldje y rpylaMa, paHu pa3Boj, MaTUYHA IIKOJIA, 00pa30-
Bame JIClle UMUTpaHara, Guiio3oduja odpa3oBama, Crielu(PUIHN COIIHOEKO-
HOMCKH ¥ KYJITYPHH IIPOOJIEMH Y PETHOHY, UCTOpHja 00pa3oBama, 00pa30BHU
LUJbEBH, TPO(ECHOHAIHN Pa3BOj, YUCHE U pa3BOj BEIITHHA, HACTABHHU IJIaH
Y TporpaM M IMOJIMTHKA 3Haka, POICHa Yy 00pa3oBamy, BEIITUHE pPedIiek-
CHBHE IIPaKCe U yueHa, HAaCTaBHU IUIaH U IPOTrpaM 3a MPEALIKOICKO 00pa30-
Bame, KpeHpambe OKPYKemba 3a yuehe, 33J0BoJbaBambe norpeda aerera, mpo-
(ecronanHe areHIuje U MYJITHBEKTOPHOCT NpodeCHOHaHOT pa3Boja. Ha
HUB0Y Macmep cmyouja HACTaBHU TUIaH ¥ MPOrpaM MOTao OW ce MPOLIHPUTH
cnenehum npeamMeTuma: aeTe U MPEIIIKOJICKO IETUHCTBO, TPO(EeCHOHATHU
Pa3Boj, pa3BOJHO OKPYKEHE, Pa3BOJHO 00pa3oBame, JIETE U HEroBa mpasa.
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Ha nusoy ookmopckux cmyouja Moxe ce T0IaTH IPEAMET OCHO8€e NCUXOIOUL-
Ke cmpyune esanyayuje y oopazosarvy (Melnyk, 2016).

VY OKBHpY MpOIIEAYpATHOT 0JI0Ka MPO(ECHOHATHOT ycaBpIllaBarba Mpe/-
LIKOJICKMX BacluTada MOoCceOHy MaxKmy Tpeda MOCBETUTH UACHTUPHKOBAY
00JIMKa 1 METOoJ1a y JIOMEHY MpodecroHaiHOr 00pa3oBama Baciutada. O0u-
I, METOJIC U CPEJICTBA KOJU CE KOPHUCTE y MHTETPHCAHOM NPOLIECY CTHIAbA
CTPYYHOCTH BacmuTada y 3emsbama EBporicke YHI/I_]C Cy MOKa3aJii O3UTHB-
He TpeHoBe. CTora ce MOXKe KOHCTATOBATH Jia je CUCTEM MPOPECHOHATHOT
ycaBpllIaBamba MPEAIKOICKAX BacuTaua y YKpajuHu pelicBaHTaH, BaIUIaH
U KOHKypeHTaH. Melytum, cieaehu oOnuum opraHuzoBamba 00pa3oBHOT
mpoiieca MOry ra 000raTUTH M IPOLIMPUTH: HU3 MPEIaBama Koja Cy HaMeHe-
Ha caJiallllbUM BaclUTauuMa, MpeaaBama y GOpMH JIHCKyCHja, MPaKTHYHA
npeaBama, nperaBama y3 00yKy, IpakTHYHA HacTaBa y3 ydeurhe npeacTas-
HUKa MeJuja (MUKpoHacmaga, mpeHuH3u u paouoHuye Koju mpajy Kpamyo,
yuewhe na KoHpepenyujama), pa3THuUTe BPCTE npakmuyne oOyke (Ipakca
y Ipo¢)eCHOHATHO] KOMYHHKAIIM]H, [IpaKca y MPOLEHH U JAUjarHOCTUIN Y
MPEJIIIKOJICKOM 00pa30Bamy).

Cnenehe MeTofe ce cMaTpajy HHOBATHBHHUM H 3aCTYIIJbEHE CY Y OpOjHUM
eBPOIICKMM MHCTUTYIIHjaMa BUCOKOT 00pa30Bama: aHaJIN3a TEOPUjCKUX KOH-
LenaTa Koju ¢ u3y4aBajy y Mmpolecy CTyaupama Ha (paKyJITeTy WU BHIIO]
IIKOJIM; MPEJCTaB/bakbe 00pa30BHUX KOHIIENATa Ha MPUMEpUMa U3 (anMo-
Ba KOjU CE OJHOCE Ha 00pa3oBHE aKTHBHOCTH; aHAJIH3a U HHTepHpeTaHHJa
BJIIACTUTHX BHJCO-MaTepHjalia; BepupHKaimja cCaMOCTAIHO Pa3BUjEHUX Te-
OPHjCKUX KOHIIENAaTa MMyTeM eKCIIEPUMEHTHCAka; MUKPOHACTaBA Y MPOLIECY
MpoeCHOHAITHOT ycaBplllaBarma; aHajln3a W Pa3MHUIIbAmbEe O CONCTBEHHM
MeJarouKuM aKTUBHOCTHMA, METOJe MHIUBHIyallHe 00yKe 3aCHOBaHE Ha
onpeheHom mpobaemy; pediiekcuja, pa3MeHa MUIJbEHA Ca APYTUM YUCHHU-
uuMa u3 ,,pepepeHTHux’”’ rpyma, MeTojaa ,,0if TEOpHje JI0 mpakce”’, KOMyHH-
Kalyja, paj y rpyrnamMa; crpoBoleme HayqYHUX UCTpaKMBarba, METOJA Tpa-
Kewa rnpodiema. HajpeneBanTHU]ja CpecTBa IPEACTaBIbajy HH(POPMAIIOHE
U KOMYHHUKAI[MOHE TEXHOJOTHje: MYJITHMEIUjallHe MHTEpaKTUBHE TalIe,
yueme Ha JaJbUHY 3acHOoBaHO Ha Moodle nnardopmu, Buaeo-010roBH y Be3u
ca opel)eHuM mpeamMeToM U BHIC0-0I0r0BH KOje BOJIE PeAaBaun, HHTEpaK-
THUBHA KOMYHHUKaIMja IIyTEeM CpPEICTaBa KOMYHHUKAIMje Kao MITO Cy MaMeT-
HU TenedoHu, Be3a npeko Ckajmna, UT/.; ayIno-BU3yeliHa HaCTaBHA CPE/ICTBA
— CJ1aj/I0BU ca 3BYKOM, (DUIIMOBH M KPaTKH BUICO-CHUMIIH.

JINCKYCUJA

Amnanuza Mofena mpodecruonarae 00yKe joIn YBeK He MOKe /1a 00jacHU Opoj-
Ha KOHTpOBep3Ha nmutama. C TUM Yy BE3H, YIPKOC Pa3IUYUTHM MOJEIUMa
po(heCcHOHATHOT ycaBpIllaBamka BaCIUTaya, HEMauKy HAYYHHIIH YKa3yjy Ja
je mpodecroHaTHO ycaBplllaBame MPEAMIKOJICKHX BacmuTada y Hemaukoj
JIOITHjeT KBaJTUTETa o7l oHOT y DpanIryckoj. Y dpaHIIyCKoj cy, Ha IpuMeEp,
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BHCOKO MMOCTaBJ/bCHU KBAIM(PHUKAIIMOHHU 3aXTE€BU KOJU CE THUY MPO(eCHOHA-
He 00yKe BacluTaya ¥ HaCTaBHUKA Y OCHOBHUM IIKOJIAMa U U3jeIHAYCHHU CY.
[Ipuctyn 3acHOBaH Ha KOMIIETEHIMjaMa, eduHucaH y ,,CTaHaapauma oopa-
30Bama HacTaBHUKa  (2002), BaxaH je acniekT y yHanpehupama kBannpuka-
LIMOHKMX 3aXTeBa KOJH CE OJJHOCE Ha MPOo(eCUOHATHY 00yKY MPEAIIKOICKIX
Bacniutaua y Hemaukoj. [Ipema oBOM IOKyMEHTY, HAaCTaBHUK MOpa Ja moce-
nyje cienehe xommneTeHuuje cienehe komnereHuyje: NiaHupame, OpraHu3a-
LMja ¥ crpoBol)eme BaCIUTHOT Tpolieca y 00pa30BHUM yCTaHOBama; opra-
HU30Bamke 00pa30BHOI Pa3BOJHOI OKPYXKEHa Koje Ou Tpedano na obe30enu
yclioBe 3a cBeoOyXBaTaH KOTHUTHUBHH Pa3Boj JICTETA; Pa3BOj BEIITHHA JICIIE,
yUCHHKA U CTy/ICHaTa; MO3HABAHE COLIMOKYJITYPOJIONIKUX aclieKaTa )KHBOTa
JIelie U CIIOCOOHOCT MPUMEHE WHAMBHU/IYATHOT MPHUCTYIA KO CBAKOT JIETe-
Ta;, CTBapame PEJICBaHTHHUX YCJIOBA MOTPEOHMX 32 YCIIOCTaBJbamkhe CAMOOI-
pehemwa yueHuka u Aere, pa3Boj lbUXOBUX BPEIHOCHUX CTABOBA; CIIOCOOHOCT
pemaBama KOH(IMKATA; MPOLEHa CTamkba M CIeHU(PUYHOCTH OpraHu3aluje
00pa30BHOT IMpolieca, CaBETOBAE JIee U POIUTEsha, capajmba ca MOPOIU-
1laMa; OCTBapuBambe 00JEKTHBHE eBalyalldje; IPaBHJIaH OJHOC MpeMa IMpo-
(ecHoHaIHUM 3aXTeBUMa M HHHXOBOM CIPOBONCHY: CBECT O OATOBOPHOCTH
3a BIACTUTY KapHjepy M CaMopasBoj; TUIaHUPambe, OpraHu30Bamke Mpodecro-
HAJIHOT Pa3BOja U IIEJI0KUBOTHOT yueHa; MIIaHUPabe, OPraHu30Bake U pea-
JHM30Babe PA3IUYUTUX POjeKaTa.

Kao mrro je ¢ nmpaBom npumeTno ®uban (Viebahn, 2003), korHuTuBuzam
y cTpyuHOj oOynM MpeauIKoJICKHX BacmuTada y Hemaukoj mokazao ce kao
OMNIITH aKaJeMCKH MPUCTYN 00pa3oBamy HACTaBHUKA. AyTOp HarjaiiaBa
e(MKAaCHOCT M PEJIeBAaHTHOCT aKaJeMCKOr 00pa3oBama HACTABHUKA U YKa-
3yje Ha YMIbEHHILY Jla Cy OHe ofapeleHe BUCOKMM aKaJIeMCKHM CTaHIapIu-
Ma, TIPEHECEHUM Yy jeIMHCTBEHY JUCLHUIUIMHY YCMEPEHY Ha HACTABHH IPO-
rpam. Melytum, ®uban (Viebahn, 2003) npumehyje na ucrpaxkupama koja
Cy HEJIaBHO peayin30BaHa yKa3yjy nmotpely 3a (IeKCUOMIHUJUM IIPUCTYIIOM
po(eCHOHATHOM 0CIOCO0baBakby Ha OCHOBY MOAIYJIAPHUX MTpOrpama o0yke
4yuju je POoKyC Ha MPAaKTHYHO] OPHjEHTAIMjH 00pa30Bamka HACTABHUKA — CTHU-
Hame MpoPheCHOHATHUX KOMIIETCHIIM]ja. Y TOM CMHCIY, HEKH UCTPAKHBAYH
(Snoek, Fino & Halstead, 2003) HaBojie na mocToju moTpeda 3a mpeaackoM
ca UJCAIIMCTUYKOr (aKaJeMCKOT) IMPUCTYTIa Ha COIMjaTHO KOXEPEHTHY (3a-
JeIHWYKY) MHTEpaKLHjy, Kako OW cajapkaj HACTABHOI IJIaHA M Iporpama
MOCTa0 MparMaTUYHHUjU (3aCHOBaH HAa KOMIIETEHI[MjaMa) W WMHIUBHIyaJH-
30BaH (puexcubunan). HaBenenu acrnextu oapelyjy TpeHIOBE y KOHIICITY
npoQeCHOHAITHOT ycaBplllaBama MPEIIIKOJICKUX BacnuTaya y Hemaukoj.

dubdan (Viebahn, 2003) ykasyje 1a je HemMauku cucteM oOpa3oBama Ha-
CTaBHUKa Ka0 MHTErpajHa KOMIIOHEHTA MPOo(eCcHOHaIHe 00yKe M KBaJUTe-
Ta KBaJU(HKaIMja akaIeMCKu opujeHTHcaH. KBanudukannonu 3axTeBu 3a
HUBO MacTep CTy/Wja 3a HACTABHHKE MPHKA3aHH Cy Y UCTpaKuMBamwy Ma-
yuHcke (Machynska, 2013). OBaj ayTop HaBOAM J1a HEMauyKH YHUBEP3UTETH
TPEHYTHO KOPUCTE JIBE MapajielHe CTPYKType yduema: CTYAHje 3a IUILIO-



Natalia Melnyk, Natalya Bidyuk, Andrii Kalenskyi, Borys Maksymchuk... 64

MHUPAHOI BacluTaya Wik MacTep CTyI[I/IJe KO]e ce OlIBUjajy Yy JABa LUKIyca,
Ka0 U HACTABHHU IUJIaH U IIPOrPaM YHjH je KPajibH pe3yaTar MacTep AUIIOMA.
Hemauku OKBHpHH 3aKOH O BHCOKOM 00pa30Bamy M3MEH-CH j& U JOMYHCH
Kako O ce yTBPIHJIM MHHHMAJIHU 3aXTEBH 3a crpoBoheme Bonomcke ne-
KJIapaluje, Tako Jia Ce MOXKE CMaTpaTH Jia OHH JIONY Y]y HallHOHAIHHU 00pa-
30BHH CHCTEM M, CXOIHO TOME, HHCTUTYIIH]je BUCOKOT 00Opa3oBama y Hemau-
Koj noduie cy mpaso uzdopa. [Ipodecronanna odyka je npykeHa Ha OCHOBY
KJIACUYHOT (HEMa4yKOT) U HOBOT (€BPOIICKOT) MPUCTYIIA CTyAKjamMa 3a JUILIO-
MUPaHOT BacnuTava u Mactep cryaujama. CTy/uje 3a TUIIOMUPAHOT BaCIU-
Taya ¥ MacTep CTyAHje Cy MOJe/beHe Y MOJYJIe, KOjU YKJbYyUY]y Ipe/iaBama,
ceMuHape, nmpakThuuHe TpeHuHre. OBH MPOrpaMu Mojpa3yMeBajy akaJeMCcKo
onrepehewme on 6 10 10 caru HexesbHO. 32 CBaKM MOIYJ ce 00OHUjajy Kpe-
nutHU O00y10BU. [la Ou 3aBpiuiu ofpehery o0yKy, KaHIUAATH MOPajy cTehu
onpehenu Opoj kpenuTHUX 00OBA.

Cnenehu dakTopu cy yTUIANIH Ha [TOCTaBJbalbe KBATH(PUKAIIMOHHX 3a-
XTEBa 3a MPE/IIKOJCKe BacnuTaye y DpaHIlyCKoj: HIMPEHe TaHEBPOICKUX
TPEHJIOBA Y pa3BOjy cajJipkaja 00pa3oBama HACTABHUKA U CPOTHUX pedopMu
u3 1989, unrerpanuja @paHirycke v IPYyTrUX eBPOINCKUX 3eMalba y EBPOICKH
MPOCTOP BHCOKOT 00pa3oBama, capajiia ca eBPOICKUM OpraHu3alfjama u
yuenrhe y 3ajeIHHYKUM 00pa30BHUM IIpOrpaMuMa 3a pa3MeHy CTpyuaka u
CTyJIeHaTa, Ka0 ¥ YCBOJEHHU KOHIICIIT IIeJIOKMBOTHOT Yuera, Koju 00e30ehyje
KOHKYPEHTHOCT U MOOMITHOCT HACTABHHKA.

Yipkoc pa3HOBPCHOCTH aJMUHHCTPAaTHUBHE CTPYKType U (YHKIIHO-
HUcama TpU Mojena npodecuoHanne o0yke, KBanu(QUKAIMOHE 3aXTEBE 3a
MPEAIIKOJICKe BacnuTaue y Benukoj Bputanuju kapakTepuiry CIM4HOCT U
unrerputeT. Kao mro cy beprpam u Ilackan (Bertram & Pascal, 1999) na-
BEJIM, CTPYYHOCT, cajJipkaj o0yKe, pa3Boj U MOOOJbIIAKE MPOPECHOHATHIX
npoduia cy rmaBHU IpuopuTeTH y 3eMJbu. Majcenc (Meisels, 1994) u Moc
(Moss, 1999) ykasyjy Ha To Aa Cy JOHEIaBHO AUIIOMUPAHH BaCIUTaYu CTHU-
L[aJIM 3Barb¢ HACTABHUKA 3a pajl ca MaJioM JIeIIOM MOMONy craryca KBaiu-
¢ukoBanor HacraBHuka (Qualified Teacher Status — QTS). MelyyTum, HakoH
yBol)era HOBOT MPaBHOT OKBHPA HACTABHOT JaHa u mporpama y 2008. ronu-
HU | pa3BHjama HOBE KBaNH(UKalMje MpeAIIKoJICKOT BacuTa4ya (HacTaBHU-
Ka y MyJATHIUCUUTUTMHAPHUM JICYjUM [EHTPUMA) 3HAYajHO Cy C€ MPOMEHHUIIH
3aXTEeBH KOjH c€ THUY IPOoQeCcHOHATHOT cTaTyca BacnuTada koju paje. [lpe-
Ma HEeJJaBHO YCBOJEHHM CTaHAapIMMa 3a CTPYYHOCT BAacCIUTAYa, MOjeInHAIl
koju 00e30elyje pa3Boj, 00pa3oBame M OCIOCOObaBaAKE JICIE y3pacTa o 3
10 5 TonMHa MOpa UMaTH HajMame Tpehu HuBo oOpa3oBama npema MelyHa-
poIHOj cTaHnapaHoj kiacudukauju oopazoBama. CTaHIapau 3aXTeBajy Ja
BacmuTauu OyJy CBECHU M Ja pa3yMejy LUJbEBE U Hayesla HACTaBe Y OJHOCY
Ha MIECT KJbYYHHUX OOJIaCTH Koje cy MAeHTUpHUKoBaHe Y Boanuy 3a HacTas-
HE TUTAHOBE M Tporpame Ha npennikoickoMm HUBoy (European Commission
Directorate-General for Education and Culture, 2011).
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Crora, aHanu3a MOjeIMHUX KOMIIOHEHATa MPOQECHOHATHOT ycaBpuuia-
Bamba MPEIIIKOJIICKUX BaCIUTa4a y T0jeIMHUM 3eMJbama EBporicke yHUje mo-
Ka3yje Jla ce OCHOBHE KBalM(pHUKaMoHe 00yke crpoBozae y Tpu dasze — cTu-
Lame IUIJIOME BaCIiTa4a, CTULAkhe MAacTep JAUIUIOME, CTUIakhe JOKTOpaTa
(Mory ra crehu camMo OHM AMIJIOMHPAHH CTYASHTH KOjU Cy CTEKJIM MacTep
JUIIOMY M3 UCTPaKMBAUKOT IIpeMeTa 1 n3adpaiiu HayuHy Kapujepy). Jun-
JoMa BacmuTaya Moxe ce crehn Ha OCHOBY JAMPEKTHOr ymuca y o0pa3oB-
HY YCTaHOBY Koja mpy»xa rnpogecnoHainy oO0yKy BacluTada HJId Ha OCHOBY
MPETXOAHOT UCKYCTBa (Ha IpuMep, o0yKa Ha paJlHOM MECTy je o0aBe3Ha y
Hemaukoj).

Ocnamame Ha HAIMOHAJIHE TPAJMIIMje M MOCCOHOCTH BHCOKOT 00Opa-
30Bala HACTaBHHKA y KOMOWHAIIMjU Ca HOBUM CTaHAapAMMa BaKHA CY
KOMIIOHEHTa MPO(ECHOHATHOr YycaBplllaBama IMPEIIIKOJICKUX BacnuTadya
y 3emJbama EBpornicke yHuje. CTynuja o KBanu(pUKaIMOHUM 3aXTEeBUMa 3a
CTHLIAEC 3Bamba MPE/IIKOJICKOr BacuTaya y EBponu ykasyje Ha pa3iudure
TUTIOJIOTHjE U CIEU(PHUYHOCTU pa3Boja. thuxoBe KapakTepUCTHKE MOKa3yjy
Jla OCTOju OMTHA pa3iuKa He caMo u3Mel)y HuBoa oOpa3oBama HaCTaBHHKA
(akageMcko oOpa3oBame — MIahu cTpydymalny, AUILIOMAPAHH BacHUTayH,
BaCIIMTAuu ca MacTep TUIIOMOM, TOKTOPH HayKa) U CTPYYHOT yCaBpIlIaBamha
(Ha OCHOBY MPETXOMHOT MPAKTUYHOT UCKYCTBA) HEOIIXOHOT 3a paj ca mpe-
LIKOJICKOM JielioM, Beh 1 uamely npodecnonanaux npoduia mpeamKoIcKux
BacnuTaua: y Bennkoj bputaHuju — HaCTaBHUK KOjH paJy ca MaJiOM JIEIIOM
je kBanu(UKOBaH MPEAIIKOJICKY BacnuTay; y HemMaukoj — mpeAmKkoIcKy Bac-
MUTaY, MPEIIIKOJICKU BaCIIMTay U HACTABHUK Y OCHOBHO] IIKOJIH, HACTABHUK
33Ty KeH 3a JIPYIITBEHU Pa3Boj Jielle, HACTABHUK COLM]aIHOT 00pa30Bama; y
®paHIiyckoj — MPEALIKOJICKH BACIIUTAaY, Ieurja MEUIIMHCKA CeCTpa.

3AKJBYULIU

[Ipema pe3ynTaruMa OBOT MCTPaKHBama, OMaxka ce Jia Y OBOM TPEHYTKY
ITOCTOjH HEKOJIKO MOJIeJIa KOjU ¢€ OJJHOCE Ha TPO(ECHOHAIHO yCaBPIIaBahe
MPEIIIKOJICKMX BacluTaya: Y3acTOITHH, IMapalielHd W YKIONJbeHH (crie-
LMjallHA, aNTepHaTUBHY, nudepeHnupann). Y Hemaukoj ce mpodecrnonanto
ycaBplllaBamke MPEIIIKOICKUX BaCIUTa4a 3aCHIBA HA Y3aCTOITHOM MOJICITY H
MONIEJbEHO je Y NIBe ase: mpBa (asa pe3yaTupa MPBUM IPKABHUM HCITUTOM,
a npyra ¢asa ApyruM apxaBHUM ucnutoM. [Ipodecronanna oOyka mpemr-
KOJICKMX BacnuTada y Benukoj bputanuju ocnama ce Ha HaIllMOHAJIHY Tpa-
UMy ¥ CACTOJU C€ O] Y3aCTOITHUX U MapaeTHuX Mojiesia MpoeCcCHOHaTHOT
ycaBplllaBama MPeIIKOJICKIX BaCIUTaYa WK Ce peain3yje Ha OCHOBY all-
TEPHATUBHOT MOJielia 00pa30Bama HacTaBHUKA. DPaHIyCKU MOJIEN CTPYYHOT
ycaBplllaBama 3a MPEINIKOJICKe BAaCIIUTa4Ye U YUYUTEIhEe Y OCHOBHUM IIIKOJIA-
Ma je UHTEeTPHUCaH, a TPSHYTHO CE€ CIPOBOIY HA TIEIATOIIKUM (DaKyJITeTHMA
(Tpaje meT roauHa).
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DyHKIMOHKCAKhE MOjIeIa 00pa30Bamkba HACTABHUKA Y KOHTEKCTY MPEe-
IIKOJICKOT 00pa3oBama 00e30elyje mupoka Mpexa oOpa30BHUX YCTaHOBA
KOje ce pa3iuKyjy nmpeMa TUiy (BUCOKOIIKOJICKE YCTaHOBE, BHILE CTPYKOBHE
IIKOJIe, BUILIE TEAroIIKe IIKoJe, (aKyITeTH, MHCTUTYTH, YHUBEP3UTETH),
o0 00JIMIIMMA BIIACHUIITBA (JIp>KaBHE, IIPUBATHE, BEPCKE, jaBHE), IO Tpajamy
(o jeHe TOAMHE 0 MET WM IIECT rOJIMHA), [0 CTEIeHY 00pa3oBama (CTy-
JIFje 3a TUTLIOMUPAHOT BaclluTaya, MacTep CTYAH]je, TOKTOPCKE CTY/IH]e) U IO
BUILIEIMMEH3MOHAIHUM U Pa3HOBPCHUM MPOrpaMHUMa, a UIaK UMajy CIIMYHe
Ha3MBE U CaJ{piKaje MOIya.

Ha ocHoBy pe3ynrtata oBOT MCTpakuBama, AeuHucaHu cy onpehenn
TPEHIOBH y CIIPOBOlEHY MHOBATHBHUX H[ICja €BPOICKOT MCKYCTBA y MPO-
(ecronanHoj oOyIM MPEAIIKOJICKUX BacnuTaya y YkpajuHu. HeomxomHo je
MPOIIUPUTH MPEXKY 00pa3OBHUX I/IHCTI/ITyHI/I_]a 3a MPeIIKOIICKO 00pa3oBame
y YKpajuHH ca alTepHAaTHBHUM MHCTHTYIMjaMa, Kao LITO Cy BUIIIE CTPYUYHE
WM CTPYYHE IIKOJIC BaCHUTa4a (TEXHUYKE IIKOJIE COIMjaTHE Nearoruje) y
Hemaukoj, TeXHHYKE IIKOJIE, BUILIE CTPYYHE IIKOJIE, BUCOKE MeIaromiKe KO-
Jie, CTpyYHe IIKOJIe, LIEHTPH 3a 00yKy U IpeKBanu(UKalnjy, HEHTPH 3a TpaH-
CKYJITypaliHy MeAarorujy, uuje je QyHKIHOHUCAamhE YOOUUYajeHO Y EBPOIICKHM
3eMJbaMa, PeruoHalIHe MPOoeCHOHATHE aKaJeMHuje COIUjajHe Telaroruje,
MpUBaTHE BaHpeAHe mKoine. Moryhe je mpaTuTH aHajIorHjy GppaHIycKor uc-
KYCTBa U YjeJJMHUTHU CBE 00pa30BHE MHCTUTYIIHU]E KOje HYJIC CTPYYHO ycaBp-
IaBame y 00JIACTH MPEAIIKOICKOT 00pa3oBama y je/laH BEJIUKH KOHTJIOME-
part, Kao IeHTap 3a IHpemhe HATPEJHUX MEAarouIKuX 1aeja Koju perysuiie
CUCTEM IPOQeCHOHATHOT 00pa30Bamka HaCTaBHUKA. VICKYCTBO OpUTaHCKHX
KoJIelja je BeoMa 3HauyajHo.

Yr1BpheHo je na je caapxkaj npodecroHasHe 00yKe MPEAIKOICKUX Bac-
nutada y EBponn u 'y Ykpajunu oOemneskeH MHOTHM 3ajeJHUYKUM KapakTe-
pHcTHKaMa cajpikaja nporpama oOyke u Bapujadunnoctu. [Ipodecnonaato
yCaBpIIIaBamkbe MPEALIIKOICKUX BAaCIUTAYa y eBPOIICKHM U YKPAjHHCKUM MHC-
TUTYLIMjaMa BUCOKOT 00pa30Bamma yKJbyuyje MpoyuaBame KIACUUHUX TPE/I-
HIKOJICKUX TIPEIMETa; MacTep CTyAuje Cy (OKyCHpaHe Ha CTPYYHE U HAy4dHe
00J1acTH; TOKTOPCKH MIPOTrpaMu MpyKajy caMmo 00yKy y JOMEeHY Hayke. Bax-
HO je HATIOMEHY TH JIa je caapxaj mporpama oOyKe 3a MpeANIKoJICKe BacIy-
Taye Ha YKPAjUHCKUM BHCOKOLIKOJICKUM ycTaHoBama JOII IIMPH U Jaje KOH-
KPETHH]Y JHCTY aKaJeMCKUX KypceBa, HITO je MPUINYHO MO3UTUBAH TPEH/I.
MehyTum, npodecronanna o0yka MpPEAIIKOICKUX BacnuTada y YKpajuHH
Tpebaso Ou a y3Me y 003up NO3UTHUBHE acleKTe eBPOICKUX Iporpama, ofli-
HOCHO IPOIIMpPHUBamke criekTpa npeameta. [locedHo ooehapajy melhyHnapoaau
nporpamu 3a o0pa3oBame HACTABHUKA, KOju oMoryhaBajy HaCTaBHUIIMMA U3
EBporicke yHHje U IpyruX €BpPOICKHX 3eMajba Ja J00H]y CTPYUHY OOYKY M
noTBp/e (yBepema) 0 IpoheCHoHATHOM 00pa30Bamby.

KomnaparuBHa aHanu3a mpogeCHOHAIHOT ycaBpllaBamba MPEIIIKOJIC-
KUX BacluTaya y ojeIMHIM 3eMJbama EBporicke yHuje u'y YKpajuHu yKkasa-
J1a je Ha TpaBlie 3a UMIUIEMEHTHPamhe HHOBATUBHHX M/ICja €BPOIICKOT UCKYC-
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TBA Y YKPQjUHCKU CHUCTEM MPO(ECHOHATHOT YCaBpIIaBama MPEIIIKOICKUX
BacnuTaya: yBohemwe 00pa3oBHUX pedopMu ycMepeHUX Ha nmpuiarohaBame
npoiieca npodecuoHasHe 00yKe Yy €BpPOICKHUM 3eMJbaMa; ONTHMH30BaHE
Tpajama 00yke; yHanpeheme opranu3aluone negaronike noapuke (mpouu-
pHBame OIcera MpeaMeTa ca [UbeM pa3Bhjarmba UCTPAKUBAYKE KOMIICTCH-
THOCTH OyayhuX MpeAIIKOJICKUX BaclHTaya, CIPEMHOCT jaa ce Oyae mpo-
(hecroHATHO aKTUBaH Y MYJATHKYJITYPaJIHOM OKPYKEHY, KOMIETEHTHOCT Y
JnoMeHy mpahema ncuxopu3nYKor pas3Boja MPEIIKOJICKE ACIE); OpraHu30-
Bame Mmpoleca Tako mTo he OWTH yBeleHH MHOBATHBHU OOJHIM Y OIIITE
U MOCTAMILUIOMCKO 00pa30Bame HACTaBHUKA; YHaNpehuBame METOI0JIOTH]E;
MPOMOBHCakE MH(OPMAIMOHO-KOMYHHUKAIIMOHUX TEXHOJIOTHja y 00pa3o-
Bamy UTIH.).

CripoBejieHa CcTyuja HE OTKpPUBA CBE MpodiieMe y caBpeMeHoj mpode-
CHOHAJIHO] 00YIIM MPEIIIKOICKUX BacnuTava. Jlajba ncTpakuBama Tpedaio
Ou Ja ce 3aCHUBAjy HAa aHAW3U AUJAKTUYKHX IPUHLHKIIA KOjU ce OJHOCE Ha
KOHIIUIIMPAKke UHTEPKYIITYPalHUX IIporpama 3a JUILIOMUPAHOr BacluTaya,
MacTep CTyAHja ¥ JOKTOPCKUX CTyaHja, 10BoAehH caapikaj CTPyYHOT ycaBp-
HIaBama BaclHUTada Ha HUBO JIOKTOpaTa, mpommpyjyhu omcer u nedunu-
myhu cnernujanusanuje u npoduiie npodecuoHaIHOT ycaBplliaBama Mpe/l-
LIKOJICKMX BacmuTada, yBojehu MoziepHe TEXHOIOrHje y yuermhe Ha JaJbuHy
U CIIMYHO.



MODELS AND ORGANISATIONAL CHARACTERISTICS
OF PRESCHOOL TEACHERS’ PROFESSIONAL TRAINING
IN SOME EU COUNTRIES AND UKRAINE

Natalia Melnyk
National Aviation University, Kiev, Ukraine

Natalya Bidyuk
Khmelnytskyi National University, Khmelnytskyi, Ukraine

Andrii Kalenskyi
Institute of Vocational Education and Training of the National Academy of
Pedagogical Sciences of Ukraine, Kiev, Ukraine

Borys Maksymchuk”
Vinnytsia Mykhailo Kotsiubynskyi State Pedagogical University,
Vinnytsia, Ukraine

Nataliia Bakhmat
Kamianets-Podilskyi Ivan Ohiienko National University,
Kamianets-Podilskyi, Ukraine

Olena Matviienko
Dragomanov National Pedagogical University, Kiev, Ukraine

Tetiana Matviichuk, Valeriy Solovyov
Lviv state university of physical culture, Lviv, Ukraine

Nadiia Golub
Pavlo Tychyna Uman state pedagogical university, Uman, Ukraine

Iryna Maksymchuk
Mariupol State University, Mariupol, Ukraine
Vinnytsia Cooperative Institute, Vinnytsia, Ukraine
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some European Union countries in order to justify the possibilities of introduction
of an innovative European experience in preschool teachers’ professional training
in Ukraine and other countries. The results of comparative pedagogical research on
professional development of preschool teachers’ in some countries of the European
Union are generalised; models were characterised; organisational and pedagogical
support for the professional development of preschool teachers in some countries of
the European Union was specified; the influence of European integration processes
on the modernisation of professional development of preschool teachers in Ukraine
and the comparative analysis of systems of professional development of preschool
teachers in some countries of the European Union and Ukraine were studied; promis-
ing directions were described in the implementation of innovative ideas of the Euro-
pean experience in the vocational education system in Ukraine.

Keywords: preschool teacher, professional training, European approach, organisa-
tional pedagogical support, European experience.

INTRODUCTION

The changes in the late 20" — early 21* century, the integration of the world
economy, the active international partnership and cooperation and the trends
in development of science, education and culture have led to reconsideration
of the contents and the process of preschool teachers’ professional training, as
reflected in the International Standard Classification of Education (ISCED),
adopted by the UNESCO’s 36™ General Conference (2011). In the above-men-
tioned document, the traditional classification of education levels has included
first time a new level, namely the zero level — early childhood education. The
European Union implements the European Politics of Childhood and, hence,
the new European approach to professional training of preschool teachers in
the context of the strategy for life-long learning (Children in Europe, 2008),
the Bucharest Communiqué “Making the Most of Our Potential: Consolidat-
ing the European Higher Education Area” (2012), the Incheon Declaration
“Education 2030: Towards Inclusive and Equitable Equality Education and
Lifelong Learning for All” (2015), etc.

The Ukrainian education has a significant theoretical basis in the field
of preschool pedagogy and practice, the roots of which reach ancient Ukrain-
ian traditions: education and development of children of early and preschool
age (Ushynskyi, 1974), pedagogy of kindness (Ziaziun, 2000) and pedagogy
of heart (Sukhomlynskyi, 1976a, 1976b). The Ukraine’s integration into glo-
bal and European educational areas has urged the educators to establish new
objectives related to the need for theoretical understanding of the trends in
professional training of preschool teachers at the state level (“Pro natsionalnu
prohramu “Dity Ukrainy” (The National Programme “Children in Ukraine™)
(1996), Pro Natsionalnu stratehiiu rozvytku osvity v Ukraini na period do
2021 roku (On the National Strategy for Education Development in Ukraine
until 2021) (2013), the Laws of Ukraine “Pro okhoronu dytynstva” (On the Pro-
tection of Childhood) (2001), “Pro doshkilnu osvitu” (On Preschool Education)
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(2001), “Pro vyshchu osvitu” (On Higher Education) (2014), “Pro osvitu” (On
Education) (2002), etc.), which are aimed at providing high-quality profes-
sional training for preschool teachers, who strive for creative self-realisation,
personal and professional development (Halaidiuk et al., 2018, Melnyk, 2016;
Maksymchuk, 2016a; 2016b; Maksymchuk ef al., 2018).

Modern approaches to professional training of future preschool teachers
in the context of European integration were highlighted by Chekan (2014),
Havrysh (2013), Kidina (2012), Lutsenko (2012), Ponimanska (2015), Stepano-
va (2011), Zahorodnia & Titarenko (2010), Zdanevych (2014).

The realisation of the new strategy for professional education, which is
primarily based on the principle of lifelong learning in the aspect of preschool
teachers’ professional training is connected with creative implementation and
development of innovative European experience of high-quality professional
training for preschool teachers, expansion of students and educators’ academ-
ic mobility, integration into the global market of educational services, devel-
opment of international cooperation in fundamental and applied researches.
The practice in professional training of preschool teachers in some European
countries (Germany, France, Great Britain) is promising and very valuable.
Therefore, the study of these countries’ experience is relevant because they
are recognised as highly developed, leading countries, with generally ac-
cepted traditions and high-quality indicators in teacher education. The study
on the experience of the European Union countries involved in comparative
pedagogical analysis reveals the mutual influence of the national and Euro-
pean educational processes, suggests an important benchmark for adjusting
the Ukrainian state education policy.

Complex comparative studies on teacher education in Europe are of a
great scientific interest, as they are devoted to competency-based approach to
the modern system of preschool teachers’ professional training in Germany
(Sulyma, 2012, 2015), theoretical and methodological principles of preschool
teachers’ professional training in European countries (Oliinyk, 2016), profes-
sional training of teachers in the European Union (Pukhovska, 1997), de-
velopment of postgraduate teacher education in European Union countries
(Synenko, 2002). Krystopchuk’s research (2013) deserves special attention,
since it presents a fragmentary analysis of preschool teachers’ professional
training in Germany, France and Great Britain. However, it justifies only the
procedural aspect of the problem.

Ukrainian pedagogical researches on education systems in foreign coun-
tries prove that the Ukrainian pedagogy lacks a holistic, systematic, funda-
mental study of theory and practice of preschool teachers’ professional train-
ing in European Union countries under various socio-pedagogical condi-
tions, at various educational levels in the context of its practical value and the
purposefulness of using innovative ideas. By studying the documentary and
psycho-pedagogical sources one can conclude that most of foreign scholars
justify the problem of preschool teachers’ professional training in European
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Union countries. The problem of preschool teachers’ professional training in
some European Union countries was covered by German scholars (Bauer et
al., 2012; Kotthoff & Denk, 2007; Terhart, 2003); French scholars (Dajez,
1994; Bernard, 2015; Fraisse, 2010; Kyvik, 2009); British scholars (Barton,
2003; Furlong, 2005; Terhart, 2003; Whitty et al., 1997). A particular atten-
tion should be paid to thorough works (Caena, 2011; Cameron & Moss, 2007;
Moss, 2008; Neuman, 2005; Oberhuemer, 2011; Ostinelli, 2009, Gonzalez &
Wagenaar, 2003), which provide comprehensive views on professional train-
ing of preschool teachers in Europe.

Indeed, it is necessary to analyse the concepts of preschool teachers’ pro-
fessional training to authenticate their understanding in Ukrainian and Eu-
ropean pedagogy. It should be noted that the European psycho-pedagogical
literature considers the concept of preschool teachers’ training as a pedagogi-
cal activity in two aspects, namely “professional preschool teachers’ training”
and “vocational preschool teachers’ training”. It is essential to differentiate
such concepts as “professional” and “vocational”, “education” and “training”.
Therefore, it is imperative to specify the authentic content of the terms in the
concept of “preschool teachers’ professional training”.

There are two conceptual approaches to their interpretation:

» according to differential approach, the concepts are characterised by
different hierarchical interpretation since a profession is a category
that has a higher status than a vocation. All professions are mainly
professional activities, but not all activities are professions (Slagstad,
2008);

* according to a synonymous approach, the concepts of “vocation” and
“profession” are interpreted as synonymous terms, and the concepts
of “vocational” and “professional” training are terminologically op-
posed to the definition of “education” in the context of general edu-
cation.

The first definition relates to the problems in professional degree education.
When it comes to the development of secondary general and vocational edu-
cation, the concepts of “vocation” and “profession” are synonymous (Young
& Raffe, 1998).

Considering the fact that the current study comprehensively analyses pro-
fessional training of preschool educators in some European Union countries
at the example of different institutions (professional education institutions), it
is useful to apply the first differential approach and use the term “professional
training”.

Moreover, it is vital for this research to clarify the contextual content of the
terminological concept of a “preschool teacher”. According to Adams (2008),
there are different definitions referring to a profession of the individuals in-
volved in preschool education and the terms vary according to the country
where these individuals are employed, to the type of services they provide, to
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the qualifications they possess and to the functions they perform: “teachers”,
“teacher assistants”, “educators” or “family tutors” with many interpretations
of professional characteristics. Oberhiimer, the leading researcher and expert
on the SEEPRO project 20062009 “Systems of Early Education in Europe
and Professionalisation in Europe”, has united all the above-mentioned terms
under the umbrella term of “practitioner” (professionals, current preschool
teachers) and used it to denote both males and females working in the Eu-
ropean system of preschool education, which involves the institutional (for-
mal) and non-institutional (non-formal, family) components of the preschool
education system (Oberhiimer, Schreyer & Neuman, 2010). Oberhiimer (2010)
believes that the use of such terms is associated with the designation of a
wide range of professions in preschool education and that, therefore, they are
rather generalised in European pedagogical theory. In the context of the cur-
rent research, it is crucial to use the term “preschool teacher”, since the term
“professional” is not correlated with the Ukrainian classification system of
professions (the decree “Pro zatverdzhennia kvalifikatsiinykh kharakterystyk
profesii (posad) pedahohichnykh ta naukovo-pedahohichnykh pratsivnykiv
navchalnykh zakladiv”’ (On the Approval of Qualification Characteristics for
Professions (Positions) of Teaching Faculty in Educational Institutions”) (Pro
zatverdzhennia kvalifikatsiinykh kharakterystyk profesii, 2013; The Classifier
of Professions, 2010).

Based on the given analysis, our understanding of the term “preschool
teachers’ professional training” is a strategically complex multifunctional
process of a continuing professional pedagogical education, which is general-
ly based on the competency-based education paradigm and therefore ensures
the development of a professional competency of those individuals, who are
directly involved in the field of preschool education and organise educational
activities for children from birth to school age, as well as those individuals,
who have obtained a degree, which will provide them with an official right to
engage in such activities in different types of preschool institutions.

Based on theoretical generalisation of the results obtained from as com-
parative pedagogical analysis, this research aims to reveal methodical princi-
ples of preschool teachers’ professional training in the context of models and
organisational characteristics of preschool teachers’ professional training in
some European Union countries to justify the possibilities of implementing
innovative European experience in professional training of preschool teachers
in the system of higher teacher education in Ukraine and other countries.

METHODS

As far as methodological approaches to the problem of preschool teachers’
professional training in the EU countries are concerned, this research referred
to a set of interrelated sets of approaches identified by Melnyk (2016), i.e. the
basic ones (dialectic, systemic and integral, systemic and historical, syner-
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getic), the paradigmatic ones (cultural, axiological, paradigmatic and acmeo-
logical) and the instrumental ones (comparative, hermeneutical, parametric,
interval, narrative and thesaurus-based). The instrumental approach to iden-
tifying models and peculiarities of preschool teachers’ professional training
in the EU countries was defined as the main one.

The key specific method of the research is a comparative pedagogical
analysis, which is an integrated method encompassing a set of research tools
aimed at identifying common and distinct points in the pedagogical objects
that are compared (Stashevska, 2016). Given that the description of this meth-
od is partially presented in the context of the comparative approach imple-
mentation, it should be noted that one of the effective means of compara-
tive analysis is a binary comparison or a binary analysis, which ensures “a
profound and detailed comparison of the two countries’ education systems,
which correlates the problems of education with the broad historical cultural
and socio-political context (Wulfson & Malkov, 2003, p. 55). Wulfson identi-
fied two types of binary comparison as follows: the first type — a comparison
of the national and a foreign general education systems; the second type — a
comparison of two foreign countries’ education systems (Wulfson & Malkov,
2003: 55).

A comparative pedagogical research is impossible without the applica-
tion of the method for studying factual material, namely without the study of
legal documents, pedagogical documentation, educational and methodologi-
cal literature, statistical data (Sokolova, 2014).

Taking into account B. Holmes’s statement that researchers engaged in
comparative studies should independently develop the methodology for com-
paring education systems of different countries (Holmes, 1985), the current
research differentiates scientific approaches according to the stages of the
comparative study implementation.

Models and organisational peculiarities of preschool teachers’
professional training in some European Union countries

In Europe, a broad panorama of teacher training models has been developed:
in some countries, only one model operates, while others have several coex-
isting ones. Each of them has its advantages and disadvantages, but under
certain conditions any model can be characterised by a set of advantages, for
example an effective model based on an interdisciplinary curriculum which
integrates general and disciplinary subjects and harmoniously coordinates
academic education and practical training.

The system of teacher education in any country functions within a cer-
tain model (from the Latin modulus — a measure, a sample). The concept of
“model of education” refers to the ways of organising education, which are
developed on the basis of the state and public approaches to their function-
ing. Specifying this concept, it should be noted that “model of education” is
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a schematic representation of educational practice in general or fragmentar-
ily. There are three types of educational models, namely a descriptive one
(which reflects the main content, structure, the main elements of educational
practice), a functional one (which reflects the system of education and its
links with the social environment), a prognostic one (which demonstrates a
theoretically grounded position of educational practice). The model of profes-
sional training is seen as a complex system of measures, which is organised
and regulated by the state and aims to provide a high-quality efficient training
of specialists in a particular industry in order to ensure a high level of profes-
sional performance.

The functioning of models for preschool teachers’ professional training
in some European Union countries is provided by a network of professional
training institutions or training institutions: a network of educational institu-
tions that provide general teacher education and pre-professional training of
preschool teachers (for example, professional education institutions, profes-
sional schools, institutes, academies, universities, university colleges, centres
for professional education, centres for practical training, etc.).

Based on the study of Cameron and Moss (2007), European countries
mostly implement two different approaches to training preschool teachers:
a generic approach and a specialist approach. The generic approach teaches
preschool teachers to apply holistic approach to working with preschool chil-
dren, which prepares future preschool teachers for an interactive approach,
situational and relational (behavioural) aspects of work rather than for a mere
performance of specific tasks (like those defined in the curriculum). The
teachers who are trained according to this approach are usually well-quali-
fied and can work in different institutions (for example, at the Certified Early
Years Teachers (CEYT) in the UK).

According to the specialist or alternative model, professional education
of preschool teachers is differentiated, namely professional training and qual-
ifications are aimed at preparing for work with specific age groups of children
in certain institutions (kindergartens, nurseries, preschool institutions, etc.).
In some European Union countries, preschool teachers often work together
with teacher assistants, whose professional status and competencies are lower
(and in some cases, they do not have formal qualifications in general).

Based on Melnyk’s study (2016), some European Union countries have
several models of professional training of preschool teachers, i.e. consecutive,
parallel and blended (special, alternative, differentiated) trainings.

In Germany, professional training of preschool teachers is based on the
consecutive model and is divided into two stages: the first stage (academic
study) results in taking the first state examination; the second stage implies
professional practice (German terms “Vorbereitungsdienst”, as well as “Ref-
erendariat” and “Seminarzeit”), which ensures some internships. Both stages
are closely linked, monitored and consistent with the rules and requirements
for professional teacher education issued by the Ministry of Education in each
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federal state. The first stage lasts at least 32 weeks with 12-week holidays,
consists of mastering the subjects of general pedagogy, methodology and psy-
chology, is university-based and results in the First Staatspriifung or Erstes
Staatsexamen. The second stage involves pedagogical professional training
of future preschool teachers in educational institutions, where they gradually
learn how to organise the education process in a group following the instruc-
tions of an experienced and qualified teacher. It lasts at least 18 months and
results in the Second Staatspriifung or Zweites Staatsexamen. Upon comple-
tion of the first or the second cycle of a professional training, future preschool
teachers are given various documents with relevant qualifications (a specialist
in a preschool institution, a preschool education specialist, a special education
teacher and a social work specialist, a social tutor, etc.).

With the adoption of a new system of preschool and primary education
during 1991-1992, the French model of professional training for preschool
teachers and primary school teachers has become integrated, and it is pres-
ently conducted in pedagogical universities. It lasts five years, during which
future preschool teachers acquire education based on the combination of
theory and practice. Such combination involves developing future graduates’
readiness for professional mobility and flexibility within the framework of
career development (having acquired practical experience at a preschool in-
stitution during pedagogical practice, future preschool teachers may change
their qualification to a primary school teacher and vice versa — future primary
school teachers may choose a career in preschool education).

Professional training of preschool teachers in Great Britain preserves
its national traditions and is generally implemented in one of the two ways:
(1) the consecutive and parallel model of professional training of preschool
teachers, who obtain the Early Years Teacher Status (EYTS) after mastering
the course at the Early Years Initial Teacher Training (EYITT) and may fol-
low one of the following educational routes: graduate entry, undergraduate
entry, assessment only; (2) the alternative model of teacher education implies
that those individuals who work as preschool teacher assistants may obtain the
Postgraduate Certificate in Education (PGCE), undergo school-centred initial
teacher training (SCITT) or master School Direct courses and subsequently
obtain full-time professional training through the UCAS Teacher Training.

It has been specified that the models of preschool teachers’ professional
training in some European countries are implemented in professional educa-
tion institutions, namely universities or colleges, which are responsible for
professional training of specialists in a particular field. The main functions
of preschool teacher training institutions are the following: conducting re-
searches (teaching, scientific, philosophical, creative, critical activities of
colleges and universities), teaching students (general scientific education of
students and their training for professional activities) and meeting social de-
mand (fulfilling the needs of the society by promoting education among the
population).
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It has been found that the content of the education process at French, Ger-
man and British universities is influenced by the following factors: the aim of
preschool teachers’ professional training (developing professional pedagogi-
cal competency), professional profiles (specialisations) and specific objectives
(the profiles of professional competency), the content and the functions of
professional activity, the type (upper vocational school, institute, university,
college) and the form of property of the educational institution (state, private,
municipal), where the preschool teacher will study and work (preschool in-
stitutions); the level of qualification (bachelor’s, master’s, doctorate degrees),
autonomous university, professional level of faculty members and academic
administration. These factors influence the content of educational activities
in accordance with the principles of preschool teachers’ professional training.
Theoretical analyses of educational documents (34 curricula, 22 programme
specifications, 62 syllabi), which contain the information on the duration of
training, academic courses, theoretical issues, the number of credits, require-
ments for student knowledge, types of educational activities, assessment
forms and relevant criteria for assessing professional knowledge has shown
that professional training of future preschool teachers encompasses a wide
range of theoretical and practical issues. Bachelor programmes last three or
three and a half years (180 and 210 ECTS), whereas master and doctorate pro-
grammes require from 210-240 to 320 credits. They are characterised by the
division into the content blocks (fundamental, practical, specialised) with the
specification of their target orientation. It must be noted that future specialists
study the complex issues of preschool classroom organisation and manage-
ment. Special attention should be paid to the subjects aimed at ensuring inter-
cultural communication and social partnership in its various manifestations,
namely, intercultural and interreligious education, development of children
with special educational needs, etc.

It is determined that each module of bachelor, master or doctorate pro-
grammes includes lectures, seminars, workshops and practical classes, train-
ing sessions, participation in scientific conferences, research projects, micro-
teaching, independent work, course papers, scientific reports, organisation
of “speed-trainings”, seminars, mini-conferences, scientific student confer-
ences, workshops on individual subjects (arts, music, physical education,
mathematics, etc.).

It is argued that practical training plays a rather important role, since
students perform a set of educational tasks aimed at developing professional
skills, enhancing the experience of interaction with children and their families.
The university determines the duration of practical training. Thus, it mainly
covers from one (the first year of study) to three (the final years of study) se-
mesters. An important aspect in professional training of preschool teachers is
practical training in the centres for practical and transcultural training at uni-
versities. It must be noted that practice abroad is recognised as relevant and
productive and is initiated and highly supported by higher education institu-
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tions. Each student is assigned a tutor or a coach from among the employees
of a preschool institution or a centre for practical training, who supervise
professional activity of future specialists. Upon completion of the practical
training, they are provided with a detailed description of their professional
competency development and recommendations for further improvement of
their professional skills.

The outlined models of the professional and postgraduate education in
some European Union countries are realised through a broad and diverse
network of professional training institutions in the general system of teacher
education. It should be noted that professional training institutions include a
network of professional education institutions that provide general teacher
education and pre-professional training of preschool teachers (professional
schools, institutes, academies, universities, university colleges, centres for
professional education, centres for practical training, etc.).

According to Krystopchuk’s (2013) research, teacher training of future
specialists in European Union countries is provided by the following types of
higher education institutions:

» teacher colleges that are independent educational institutions (typi-
cal institutions in the German network of teacher training) or struc-
tural units of pedagogical universities (the Netherlands, Romania) or
specialised colleges with academies (Bulgaria, Lithuania);

» pedagogical institutes that provide teacher training in different fields
(in the UK — four-year institutes, one-year institutes of pedagogy at
universities);

e higher pedagogical schools that are typical in Germany and France
and provide multidisciplinary teacher training, ranging from pre-
school teachers to professional training for retraining;

* universities — higher education institutions, which provide profes-
sional training in different fields;

* pedagogical academies in Germany and partly in Austria.

A structural analysis of the models of professional training for preschool
teachers in some European Union countries showed that the network of edu-
cational institutions providing professional training of preschool teachers in
Europe is characterised by variability (gymnasiums, higher schools, higher
pedagogical schools, professional schools, colleges, institutes, etc.) and dif-
ferentiation (formal or non-formal depending on the qualification). This di-
versity is a distinctive feature not only within the state but also at the regional
level (for example, the network of institutions in Germany) and is linked to
the peculiarities of the requirements for professional trainings. In addition,
regional departments of public administration in the field of education are
authorised to establish additional local requirements and recommendations
for realisation of professional teacher education.
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Based on professional profiles of preschool teachers in Europe distin-
guished by Oberhuemer (2010), the network of educational teacher education
institutions in some European Union countries can be classified into three
groups according to their professional qualifications of pre-school teachers:
(1) institutions of pre-professional university training; (2) institutions provid-
ing general professional training; (3) institutions of postgraduate education.

The strategy for pedagogical universities development in some European
Union countries aims to create a clearly structured network of educational in-
stitutions for professional teacher training, which should be characterised by
variability of types (higher schools, higher professional schools, higher peda-
gogical schools, colleges, institutes, universities), forms of ownership (state,
private, religious, public), training duration (from one to five to six years),
offer of different academic degrees (bachelor, master, doctor) and multidisci-
plinary study programmes, which have similar names and content modules.

Based on the systematisation of the network of educational institutions
providing general and postgraduate professional training for preschool teach-
ers, it can be noted that the German and British systems of pre-professional
teacher education offer different qualifications. In Germany, these are higher
schools (professional schools) and in the UK — pre-professional teacher educa-
tion and pedagogical practice, which involves high school students. Moreover,
as shown by the analysis of the professional teacher training in separate Ger-
man states and according to one of the three models of professional teacher
training in the UK, one can be accepted to a pedagogical university provided
that one has undergone such practice and obtained an official document. Such
training provides not only professional orientation, but also professional self-
determination and the first steps towards the professional growth from the
upper grades of the secondary school.

Therefore, there are several models of professional training for preschool
teachers in the European Union countries. Germany implements a consec-
utive model and France prefers integrated model (consecutive and parallel
models combined). The UK offers a mixed model (consecutive, parallel and
alternative). The said models of professional training for preschool teachers in
Europe are substantially complemented with postgraduate education, which
is intended to ensure the implementation of the European concept of profes-
sional development and life-long learning.

Comparative analysis of preschool teachers’ professional training
in some European Union countries and Ukraine

In general, professional training of preschool teachers in the Ukrainian sys-
tem of teacher education is conducted at an adequate level. Various aspects
have been modernised and reformed: the conceptual aspect, which includes
the tendencies towards intensive integration of Ukraine’s higher education
into the European Higher Education Area, as well as the introduction of Eu-
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ropean (competency-based, acmeological, personality-oriented) approaches
to professional training of preschool teachers and other specialists in pre-
school education; the structural aspect, which, as a result of Ukraine’s join-
ing the Bologna Process, respectively implies decentralisation of institu-
tions providing professional teacher training and reorientation to a tricycle
system of professional training (bachelor, master, doctorate programmes).
Presently, modernisation of teacher training in the context of preschool
education in Ukraine consists of introducing the main instruments of the
Bologna process into the education process, including the European Credit
Transfer System (ECTS), diploma supplements, the profiles of the national
qualifications framework for higher teacher education, as well as the final
introduction of consecutive teacher education in accordance with the Euro-
pean requirements, etc.

Specificities of preschool teachers’ professional training in some Euro-

pean Union countries are laid in:

»  sustaining the education process based on scientifically justified ap-
proaches and conceptual foundations formulated in the European
legal documents (introducing the education standards based on the
National Qualifications Framework agreed with the European Qual-
ifications Framework);

e incorporating the legal standards and requirements for professional
competency and qualifications of preschool teachers transforming
the models of obtaining qualifications related to preschool education
constantly and dynamically;

* enhancing the level of preschool teachers’ qualifications through
prioritising master’s degree;

* designing the programmes of professional training of preschool
teachers based on the blocks of subjects aimed to form preschool
teachers’ readiness and motivation for continuing professional de-
velopment.

Thus, there are some positive aspects in the practice of European higher edu-
cation institutions that can be adjusted and implemented in Ukraine. To this
end, we will present the results obtained by the comparative research con-
ducted by a group of specialists from Ukrainian and European universities led
by N. Melnyk in Ukrainian and European higher education institutions in the
period from 2012 to 2016 (Melnyk, 2016).

The justified and distinct methods of the comparative research on pro-
fessional training of preschool teachers in European Union countries and
Ukraine made it possible to differentiate two criteria of a comparative analy-
sis and their indicators, which include studying the models and organisational
characteristics of preschool teachers’ professional training in different institu-
tions (of formal, non-formal and informal education) (Table 1).
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Table 1: Criteria and characteristics of a comparative analysis
on professional training of preschool teachers in some
European Union countries and Ukraine

Criteria

Manifestations (characteristics, indicators)

Structural peculiarities of the sys-
tem of preschool teachers’ profes-
sional training (structural aspect)

Procedural peculiarities of pre-
school teachers’ professional
training

It includes structural characteristics of the whole sys-
tem of preschool teachers’ professional training in
some European countries: the administration, a net-
work of professional education institutions (higher
education institutions, centres for professional devel-
opment and advanced training, professional associa-
tions, etc.)

It is characterised by specificities in implementing
general professional training, retraining and profes-
sional development of preschool teachers under the
conditions of various forms of education (formal,
non-formal, informal), content, methods and means
of professional education.

According to the first criterion, Table 2 shows the network of teacher educa-
tion institutions, which provide professional training in preschool education
in some European Union countries (Germany, France and Great Britain).
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Table 2: The network of professional education institutions offering
professional training in preschool education in some European Union
countries and Ukraine

European Union countries Ukraine

Germany: vocational colleges and schools, Teaching at specialised schools and col-
gymnasiums, upper teacher training schools leges, institutes, universities, institutes
equated with universities, pedagogical insti-  for advanced training, institutes for post-
tutes, professional academies and universi- graduate education

ties;

France: teacher colleges, institutes for uni-

versity teacher training;

Great Britain: institutes, colleges, research research institutes, centres for advanced
institutes and universities, university col- training, centres for practical training
leges, Department for innovation, universi-

ties and skills;

Germany: centres for advanced training

(teacher centres), regional professional acad-

emies for social pedagogy, the Wilhelm

Biichner Hochschule in Darmstadt, the Ger-

man Institute for Distance Learning and ur-

ban institutes for advanced teacher training;

France: higher education institutions of-

fering professional training for educators,

institutions for additional teacher educa-

tion and the national centre for pedagogical

documents, regional centres for pedagogical

documents.

Source: systematised by the authors on the basis of the analysis on the functioning of profes-
sional trainings in preschool education in some European Union countries and Ukraine

The wide network of educational institutions in Europe provides greater op-
portunities for obtaining qualifications in preschool education at different
educational levels and areas of professional training. This diversity affects
the pluralism of preschool teacher training programmes, even within an in-
dividual country, which is negatively reflected in the process of unification
and standardisation of higher education as defined by the provisions of the
Bologna Declaration.

The second criterion in forms of education is the forms of preschool teach-
er professional education in some European Union countries and Ukraine.
Based on the systematic analysis on the functioning of professional training
in preschool education in some European Union countries and Ukraine it was
noted that there were 3 main forms of professional education: formal educa-
tion (institutionalised education, purposefully planned with the participation
of state organisations and state-recognised private institutions, which collec-
tively form the system of formal education of the country); non-formal (insti-
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tutionalised education, purposefully planned by a person or an organisation
providing educational services. A characteristic feature of non-formal educa-
tion is that it is an addition and /or alternative to formal education throughout
the life of an individual); informal purposeful and carefully planned but not
institutionalised forms of training are less organised and structured than for-
mal or informal education. In EU countries the ways of getting the professional
education of a preschool teacher are more variable and the process of acquiring
the profession is more flexible.

A comparative analysis of the procedural aspect (organisational and peda-
gogical support) of preschool teachers’ professional training in some European
Union countries and Ukraine shows the results obtained from the comparison
of curricula contents (academic courses, their names and overview), leading
forms and methods. The curricula and programmes for training bachelors (3-
4 years of study) and masters (2 years of study) as the priority educational lev-
els in education of future preschool teachers were analysed. According to the
provisions of the Bologna Declaration, these degrees are basic and a minimal
requirement for developing professional competency of preschool teachers.
The comparative analysis was conducted on the 2015-2016 curricula.

The content of preschool teachers’ professional training in some Europe-
an Union countries consists of general pedagogical subjects, namely, the his-
tory of education, pedagogy, psychology, the education process organisation,
education policies, social pedagogy, intercultural and transcultural pedagogy,
etc.; professional subjects — preschool education, different preschool teaching
methods, preschool classroom organisation and management; general sub-
jects — philosophy, history, state formation and law, foreign languages, etc.
The content of preschool teachers’ professional training in some European
Union countries is determined by the tendency towards reorganising current
curricula, as well as towards developing new ones, diversifying the types of
professional training based on the introduction of professional qualifications.

The curricula of Ukrainian preschool teachers’ speciality could be broad-
en by different subjects: at the bachelor level, these may include Diagnostics
and Scientific Methods; Interviews, Learning and Parent Counselling; Devel-
opment and Quality Assurance in Establishments; Legal and Economic Con-
texts; Health and Nutrition; Diagnosing Social Behaviour; Multilingualism,
Migration and Intercultural Relations; Prevention: Socialization Management
and Transformation in Groups; Early Development; Mother School; Education
of Immigrants’ Children; Philosophy of Education; Specific Socioeconomic
and Cultural Problems in Region; The History of Education; Educational Ob-
jectives; Professional Development; Learning and Skills Development; Cur-
riculum and Knowledge Policy; Assessment in Education; Reflective Practice
and Learning Skills; Preschool Education Curriculum; Creating a Learning
Environment; Meeting Child’s Needs; Professional Agencies and Multivec-
torness of Professional Development. At the master level, the curricular could
be broaden by Child and Preschool Childhood; Professional Development;
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Developmental Environment; Developmental Education; Child and His/Her
Rights and at the doctorate level — Fundamentals of Psychological Expert
Evaluation in Education (Melnyk, 2016).

Within the procedural block of preschool teachers’ professional training,
a particular attention should be paid to the identification of forms and meth-
ods among which there is a wide range and variability of procedural aspects
in professional education of preschool teacher. The forms, methods and means
are included into the integral process of the development of preschool teach-
ers’ professional competency and in EU countries have shown some positive
dynamics. Therefore, it can be stated that the system of preschool teachers’
professional training in Ukraine is characterised by relevance, validity and
competitiveness. However, the following forms of the education process or-
ganisation can be enriched and expanded: a series of lectures involving cur-
rent preschool teachers, lectures about talk shows, practical lectures, training
lectures; practical classes with the participation of media representatives — mi-
cro-teaching, speed-trainings and workshops; participation in conferences;
various types of practical training — practice in professional communication,
practice in assessment and diagnostics in preschool education.

The following methods are considered to be innovative and are widely
used in European higher education institutions: analysis of theoretical con-
cepts presented in verbal examples in the process of studying at university
or higher school; demonstration of educational concepts on the examples of
fiction or films related to educational activities; analysis and interpretation of
one’s own video materials; verification of independently developed theoreti-
cal concepts by means of experimentation; micro-teaching in the process of
professional training; analysis and reflection on one’s own experience of ped-
agogical activity; methods of personalised and problem-based tutor training;
reflection, exchange of opinion with other students from “reference” groups,
the “from theory to practice” method, communication, work in snake-, ruler-
and carousel-shaped groups; conduct of scientific researches, problem search
method. The most relevant tools are Information and Communication Tech-
nologies — multimedia interactive whiteboards, distance learning based on the
Moodle platform, subject-specific video blogs and video blogs run by lectur-
ers, interactive communication through the means of information communi-
cations — smartphones, Skype, etc.; audio-visual teaching aids — diafilms with
audio, films and film clips.
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DISCUSSION

The analysis of professional training models still does not explain a number
of controversial issues. So, despite a broad spectrum of models and require-
ments for professional training of preschool teachers, German scholars indi-
cate that professional training of preschool teachers in Germany is of lower
quality in comparison to France. In France, for example, there is an equality
of high qualification requirements both for professional training of preschool
teachers and primary school teachers. The competency-based approach de-
fined in the “Standards of teacher education” (2002) is an important aspect in
improving qualification requirements for professional training of preschool
teachers in Germany. Thus, according to the document, the teacher is held
to master competencies such as: planning, organisation and implementation
of the education process in educational institutions; organisation of an edu-
cational developmental environment which should provide conditions for a
comprehensive cognitive development of children; development of children,
pupils and students’ skills in self-directed study; knowledge of sociocultural
aspects in children’s life and ability to implement an individual approach to
every child; creation of relevant conditions required to ensure self-determina-
tion of students and children, development of their value attitudes; ability to
solve conflicts; diagnostics of conditions and peculiarities of the education
process organisation, counselling of children and parents, cooperation with
families; realisation of objective evaluation; proper attitude towards profes-
sional requirements and their implementation: awareness of responsibility for
one’s own career and self-development; planning, organisation of professional
development and lifelong learning; planning, organisation and implementa-
tion of various projects.

As rightly noted by Viebahn (2003), cognitivism in vocational training
of preschool teachers in Germany manifested itself as a general academic ap-
proach to German teacher education. The author emphasises expediency and
relevance of academic teacher education and points out to the fact that it is
determined by high academic standards, transferred into a single discipline
focused on the curriculum for teachers. However, Viebahn (2003) indicates
that recent researches lead to the need for a more flexible approach to profes-
sional training based on modular training programmes with a greater focus
put on a practical orientation of teacher education — acquisition of professional
competences. In this regard, some European researchers (Snoek, Fino & Hal-
stead, 2003) state that there is a need to shift from an idealistic (academic) ap-
proach to socially coherent (joint) interaction, to make the curriculum content
more pragmatic (competency-based) and individualised (flexible). The above-
mentioned aspects determine the trends in the concept of preschool teachers’
professional training in Germany.
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Viebahn (2003) indicates that the German system of teacher education
as an integral component of professional training and qualification quality is
academically oriented. The qualification requirements for teachers’ master
training are presented in the research by Machynska (2013). The researcher
states that nowadays German universities use two parallel learning struc-
tures: a two-cycle bachelor’s or master’s degree systems, as well as a curricu-
lum resulting in a master’s degree. The German Framework Act for Higher
Education has been amended in order to establish minimum requirements for
the implementation of the Bologna Declaration, so that they can be consid-
ered as those supplementing the national education system and, consequently,
German higher education institutions of Germany were granted the right to
choose. Professional training was provided based on classical (German) and
new (European) approaches to bachelor and master training. Bachelor and
master programs are divided into modules, which include lectures, seminars,
practical training. These programmes include an academic load of 6 to 10
hours a week. Each module implies obtaining credits. To complete such train-
ing, one must gain a certain number of credits.

It must be noted that the following factors have influenced the devel-
opment of qualification requirements for preschool teachers in France: the
dissemination of pan-European trends in the development of teacher educa-
tion content and the related reforms of 1989; the integration of France and
other European countries into the European Higher Education Area, coopera-
tion with European organisations and participation in joint educational pro-
grammes for the exchange of specialists and students; the adopted concept of
life-long learning, which ensures competitiveness and mobility of teachers.

Despite the diversity of administrative structure and functioning of the
three models of professional training, the qualification requirements for pre-
school teachers in the UK are characterised by similarity and integrity. As
Bertram & Pascal (1999) mentioned, the professional competencies, training
content, development and improvement of professional profiles are top pri-
orities in the country. According to Meisels (1994) and Moss (1999), until
recently, bachelor graduates obtained a qualification of early years’ teacher
with QTS status. However, after the introduction of the new legal framework
of the curriculum in 2008 and the development of a new qualification of a
preschool teacher (the teacher in multidisciplinary children centres) signifi-
cant changes occurred in the requirements for professional status of preschool
teachers working in the non-governmental sector. According to the recently
adopted standards for professional competency of preschool teachers, the in-
dividual who ensures development, education and training of children aged
between 3 and 5 must complete at least a third level of education according
to the International Standard Classification of Education. These standards
require that preschool teachers should be aware of and understand the goals,
principles, and objectives of teaching in relation to the six core areas identi-
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fied in the Curriculum Guide for the Foundation Stage (European Commission
Directorate-General for Education and Culture, 2011).

Therefore, the analysis of various components of professional training
for preschool teachers in some European Union countries shows that the main
qualification requirements for such training are its implementation in three
stages — obtaining a bachelor’s degree, a master’s degree, a doctor’s degree (it
is obtained only by those graduates who have completed master in research
programmes and chose a scientific career). A bachelor’s degree can be pro-
vided either on the basis of a direct admission to the educational institution
providing professional training of preschool teachers or by taking into ac-
count previous experience (for example, an in-service training is mandatory
in Germany).

In European Union countries, the adherence to national traditions and
peculiarities of higher teacher education combined with new standards is an
important component of a professional training for preschool educators. The
study of qualification requirements for preschool teachers in Europe proves
the diversity of their typology and specificity of development. Their charac-
teristics show that there is an essential difference not only between the levels
of teacher education (academic education — junior specialists, bachelors, mas-
ters, doctors) and a professional training (based on previous practical experi-
ence) necessary for working with preschool children, but also between profes-
sional profiles of preschool teachers: the UK — an early childhood teacher, a
qualified (or certified) preschool teacher; Germany — a preschool teacher, a
preschool and primary school teacher, social teacher, social education teach-
er; France — a preschool teacher, a children’s nurse.

CONCLUSIONS

In the results of this research, it is specified that there are presently several
models of professional training of preschool teachers, namely, consecutive,
parallel and blended (special, alternative, differentiated). In Germany, profes-
sional training of preschool teachers is based on the consecutive model and
divided into two stages: the first stage results in the First Staatspriifung or
Erstes Staatsexamen, the second stage — the Second Staatspriifung or Zweites
Staatsexamen. Professional training of preschool teachers in Great Britain
preserves its national traditions, reveals consecutive and parallel models of
preschool teachers’ professional training or is realised on the basis of the alter-
native model of teacher education. The French model of professional training
for preschool teachers and primary school teachers has become integrated,
and it is now being conducted in pedagogical universities (it lasts five years).

The functioning of teacher education models in the context of preschool
education is provided by the wide network of educational institutions that
differ by type (higher education institutions, upper vocational schools, up-
per pedagogical schools, colleges, institutes, universities), forms of ownership
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(state, private, religious, public), duration (from one to five or six years) and
offer different degrees (bachelor’s, master’s, doctorate degrees) and multidi-
mensional and multi-aspect programmes and yet are characterised by similar
names and content modules.

Some promising trends in implementing innovative ideas of European
experience in professional training of preschool teachers in Ukraine were de-
fined. It is necessary to expand the network of educational institutions for pre-
school education in Ukraine with alternative institutions (for instance, German
vocational or professional schools of educators (technical schools of social
pedagogy); technical schools, upper vocational schools, higher pedagogical
schools, vocational training and retraining centres, centres for transcultural
pedagogy, which are rather common in European countries, regional profes-
sional academies of social pedagogy, private part-time schools. It is possible
to follow the analogy of French experience and to unite all educational insti-
tutions offering professional training in preschool education into one large
conglomerate, as a generating centre for advanced pedagogical ideas, which
regulates the system of professional teacher education. British university col-
leges are of great interest.

It is found that the content of preschool teachers’ professional training
in Europe and Ukraine is characterised by many common characteristics
regarding the contents of training programmes and their variability. Profes-
sional training of preschool teachers in European and Ukrainian higher edu-
cation institutions includes studying preschool classical block subjects; mas-
ter programmes are focused on professional and scientific areas; doctorate
programmes provide only scientific training. It is important to note that the
content of training programmes for preschool teachers in Ukrainian higher
education institutions is even broader and provides a more specific list of aca-
demic courses, which is a rather positive trend. However, professional train-
ing of preschool teachers in Ukraine should take into account positive aspects
of European programmes, i.e. to expand the range of professional subjects.
International programmes on teacher education are particularly promising,
as they allow teachers from the EU and other European countries to obtain
professional training and certificates of professional teacher education; opti-
misation and enhancement of organisational pedagogical support.

A comparative analysis of preschool teachers’ professional training in
some European Union countries and Ukraine has identified promising di-
rections for implementing innovative ideas of European experience into the
Ukrainian system of preschool teachers’ professional training: introducing
educational reforms aimed at adjusting the process of professional training to
practices in European countries; optimising the duration of training; optimis-
ing and enhancing organisational pedagogical support (expanding the range
of subjects aimed at developing research competency of future preschool
teachers, readiness for professional activity within a multicultural environ-
ment, competency in objective monitoring of pre-schoolers’ psychophysical
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development); enriching and diversifying the education process organisation
with innovative forms in the context of general and postgraduate teacher edu-
cation; expanding methodology; promoting the ICTs, etc.).

The conducted study does not reveal all the problems in modern pro-
fessional training of preschool teachers. Further researches should consist of
justifying didactic principles in order to develop intercultural bachelor, mas-
ter and doctorate programmes, specifying the content of preschool teachers’
professional training at doctorate level, expanding the range and defining spe-
cialisations and profiles of preschool teachers’ professional training, intro-
ducing modern technologies into the organisation of distance learning, etc.
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MOJIEJIEN 1 OPTAHU3AITMOHHBIX
OCOBEHHOCTEM I[TPO®ECCUOHA JILHOM ITOATOTOBKU
JIOIIKOJIBHBIX YUUTEJIEN B TEPMAHUU, ®PAHIIUN,
BEJIMKOBPUTAHUU U YKPAUHE

Hamanva Menonux
HaunonanbHblli aBUallMOHHBIN yHUBEpcUuTeT, Kues, Ykpanna

Hamanvs Buoiox
XMeNbHULKUN HAlMOHAIBHBIN YHUBEPCUTET, XMENbHULKUN, YKpanHa

Anopett Kanenckuti
WHucTutyT npodeccroHabHO-TeXHNYecKoro oopazoBanus HanmonaisHoH
aKaJIeMHH IIearornuecknx Hayk Ykpaunsl, Kues, Ykpanna

bopuc Makcumuyx
BunHuLKUN rocyapCTBEHHBIN II€1arOrM4eCKUil YHUBEPCUTET UMEHU
Muxawia KonroOnnckoro, Bunnuna, YkpanHa

Hamanus baxmam
Kawmenen-ITomonbckuii HaIMOHATBHBINA YHUBEpCUTET UMeHH MBaHa OTHeHKo,
Yxpauna

Enena Mameuenxo
HaunonanbeHblil nenarorndyeckuid yausepeutreT umenu M.I1. JIparomaHoBa,
Kues, Ykpauna

Tamvana Mameuiiuyx, Banepuii Conogves
JIbBOBCKHMH rocy1apCTBEHHBIH YHUBEPCUTET (PU3NUIECKON KyJIBTYPBI, YKpanHa

Haoexcoa I'onyo
‘YMaHCKHH rocyJapCTBEHHBIN 11€JarOri4ecKuii yHUBEPCUTET UMEHU
[TaBna Teruunel, YkpauHa

HUpuna Maxcumuyx
Mapuynoabckuii rocyAapCTBEHHbIN YHUBEPCUTET, Mapuymoib, YKpauHa
BunHuLKNH KOONEpaTUBHBIM UHCTUTYT, BuHHKLA, YKpanHa

Annomayus

OCHOBBIBasICh Ha TEOPETUIECKOM 00OOIIEHNH PE3yIBTaTOB CPAaBHUTEIHHOTO Ie/Ia-
TOrM4€CKOro aHajiunia, 1eJIbro UCCICAOBAHUA ABJIACTCSA BBIABJICHUE TCOPETUUCCKUX,
METOAOJOTMYCCKUX U MCTOANYCCKUX IMTPUHIUIIOB npod)eccnonanbﬂoﬁ IIOATrOTOBKH
JIOIIKOJIHBIX yUHTENeH B KOHTEKCTE COIMAIbHO-TIOIMTHYECKNX, JKOHOMHUECKHUX,
COIIMOKYJIETYPHBIX M II€AarOTMYECKUX JIeTepMUHAHT B 3amanHoil EBpore, 4To0BI
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ONpaBJaTh BO3MOXKHOCTH BHEIPEHUS HHHOBAIIMOHHOI'O 3alaJHOEBPOINEHCKOro
OITBITa PO eCcCHOHANBFHOM NOATOTOBKH JIOIIKOJIBHBIX YUUTENIEH B CHCTEMY BbICIIE-
T'O TEAaroru4eckoro oopa3oBanus B YKpauHe U Apyrux crpanax. O0o0meHs! pe-
3yJIBTaThl CPAaBHUTEIBHBIX MTEAArOTMUECKUX HCCIIENOBAHNN O PO ecCnoHaIbHON
MTOATOTOBKE YUUTENIEH IOMKOIBHUKOB B 3amagHoi EBporre; Mome i oxapakTepu3o-
BaHBI, UCCIIE/IOBaHA OPraHU3AlMOHHAs U MeJarorndeckas nojiepxkka mpodeccuo-
HaJIbHOU TIOATrOTOBKH JOIIKOJIBHBIX y’{l/ITEHGﬁ B YKa3aHHBIX CTpaHax; U3y4Y€HO BJIU-
STHUE TIPOLIECCOB €BPOIEHCKON HHTErpallii Ha MOJICPHHU3AINIO TPO(HECCHOHAIBHOM
MOJATOTOBKH JIOIIKOJIBHBIX YUUTENeH B YKpanHe U NPOBEJCH CPaBHUTEIbHBIN aHa-
JU3 CUCTEM MPO(ECCHOHATBHON MOATOTOBKH JOIIKOIBHUKOB B 3anaHoi EBpore n
YkpanHe; HaMe4€eHbI IEPCIEKTUBHBIE HAITPABICHHS B PEaIM3allUi HHHOBAIITMOHHBIX
Ujel 3amaJHOEBPONEHCKOro OIBITa B CUCTEME MPO(PECCHOHANIBHOIO 00pa30BaHUs
B YKpauHe.

Kurouesvie cnosa: MOMKONBHBIA YUUTENIb, MpodeccHoHaNbHas TOJIr0TOBKA, MPO-
(eccronaabHass KOMIIETEHTHOCTD, €BPONEHCKHUN TTO/IX0/I, OpPraHU3allMOHHAs TIea-
roruyecKas MoJAeprKKa, OnbIT 3anajaHoi EBponsl.
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